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Introduction

The Postgraduate Taught Experience Survey (PTES) collects feedback from taught
postgraduate taught students across the Higher Education sector about their experiences.

PTES is firmly designed for enhancement results are provided to aid the improvement of
teaching and the level of student learning within the institution.

The current report provides an overview of the 2016 PTES survey, held between 08 March
and 16 June 2016, and illustrates changing trends since 2014, and how SAS scores
compared to the sector benchmark.

The report does not include feedback on ICLS classes undertaken as part of the inter-
collegial agreement or the programme managed in conjunction with UoLIA.

It should be recognised that due to the timing of the reporting of the PTES results, a two-
year delay exists between the actions implemented from the outcome of the PTES report
issued in the previous year and the results of the PTES report issued in the subsequent
year. As the results are discussed in February, this gives SAS very little time for any actions
implemented by the School to be reflected in the results of the current
Therefore, while this report is focusing its comparison with the 2015 PTES results, actions
outlined in AQSC Paper 3/16/6 are not showing in this report but are expected to show
positively in the 2017 PTES report.
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c) Detailed Analysis

Summary
The PTES survey organises questions around eight different feedback areas: quality of
teaching and learning, engagement, assessment and feedback, dissertation or major project,
organisation and management, resources and services and skills development and
information.

Some small improvements can be seen throughout the different areas, with the exception of
the quality of teaching and learning and in particular resources and services. The results are
however all under the national average, the area of resources and services showing the
highest drop in this exercise.

Table 5: Comparison of overall satisfaction rates per areas over three years
Areas SAS 2016

Response
Comparison
with 2015

SAS 2015
Response

SAS 2014
response

Quality of teaching and learning 80% -3% 83% 93%

Engagement 77% +2% 75% 86%

Assessment and feedback 68% +1% 69% 67%

Dissertation or major project 76% +1% 75% 67%

Organisation and management 73% +4% 69% 69%

Resources and services 66% -6% 72% 78%

Skills development 73% +5% 68% 73%

Information 84% +5% 79% N/A

Table 6: Comparison of overall satisfaction rates vs local rates
Areas SAS 2016

Response
PTES 2016
Response

London/Russell

How does SAS
compare against
the local average?

SAS 2015
Response

Quality of teaching and
learning

80% 81% -1% 83%

Engagement 77% 77% 75%

Assessment and feedback 68% 69% -1% 69%

Dissertation or major project 76% 77% -1% 75%

Organisation and
management

73% 72% +1% 69%

Resources and services 66% 82% -16% 72%

Skills development 73% 75% -2% 68%

Information 84% 83% +1% 79%
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Table 8: Comparison of overall satisfaction rates per areas vs local and national
rates of each relevant sector

Areas
/ mean average
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Social Sciences
SAS

82% 79% 64% 74% 71% 72% 73% 63% 78%

Social Sciences
Sector

83% 79% 75% 77% 75% 84% 79% 83% 85%

Social Sciences
London

82% 77% 71% 76% 73% 82% 75% 83% 84%

Arts and Humanities
SAS

81% 75% 73% 84% 81% 62% 70% 77% 88%

Arts and Humanities
Sector

82% 80% 75% 80% 73% 82% 76% 81% 83%

Arts and Humanities
London

79% 77% 72% 77% 68% 77% 73% 78% 79%

When the respondents grouped under relevant disciplines, they produced
interesting variations of SAS overall results (for example students in the Arts and Humanities
had a 14% overall satisfaction rate higher than students in the Social Sciences) giving a
further insight into the SAS successes and weaknesses.

ositive comments included in particular the interaction of the students with
each other as well as how some lecturers were inspiring and able to communicate. Less
positive comments included assessment approaches, timetabling and communication of
courses details with students.

Quality of teaching and learning
While the overall results on the quality and teaching questions were down by 3% from 83%
in 2015 to 80% in 2016, the results are actually closer to the national and local average
scores and quite representative of respondents from both the Social Sciences and the Arts
and Humanities.

Table 9: Comparison of SAS rates per each question asked under the Quality of Teaching & Learning Area vs
national rates of each relevant sector

Institution /
Mean (average)

Teaching:
Q2_1_a
Staff are
good at

explaining
things

Teaching:Q2_
2_a Staff are
enthusiastic
about what
they are
teaching

Teaching:Q2_
3_a The
course is

intellectually
stimulating

Teaching:Q2_
4_a The

course has
enhanced my
academic
ability

Teaching:Q
2_5_a The
learning
materials

provided on
my course
are useful

Teaching:Q2
_6_a There is
sufficient

contact time
to support
effective
learning

Teaching:Q2_
7_a I am

happy with the
support for my

learning I
receive from
staff on my
course

SAS 75% - 92% + 85% 81% - 78% - 71% 77%

National 88% 90% 85% 86% 82% 69% 75%

Social
Sciences
(National)

89% 90% 84% 86% 83% 70% 77%

Arts and
Humanities
(National)

88% 91% 86% 84% 80% 68% 75%
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The results show that for this particular set of questions, IHR (in particular MA in Garden and
Landscape History) shows the highest number of negative responses with an average rate
of 39% (mostly disagree and definitely disagree), against 33% positive feedback; IALS (in
particular LLM in International Corporate Governance, Financial Regulation and Economic
Law) shows an average of 32% negative feedback, twice as much as the approval rate; WI
being third (in particular MA in Art History, Curatorship and Renaissance Culture) with an
average of 24%. On the positive side, ICWS MA course gathered 22% of the approval rate
while IES recorded 17%.

Comments worth noting include:
IALS:

- They don't seem to have queried that they have received nothing from me - i.e. a
total disinterest

- Some courses have been marked by four teachers, meaning parity between markers
is non-existent and has led to some unusual results.

WI:
- The criteria are not straightforward and the marking was extremely conservative;

feedback took longer for some assignments than for others which meant that the
second piece of coursework was another shot in the dark because the first had not
yet been marked and returned.

IHR:
- Feedback (and indeed assessment ?) was not related to the level descriptors. Even

in a tutorial (at my request). The tutor could not explain where I had 'lost' marks or
what I should have done to have improved the work. The content, evaluation,
argument and style was good. The focus was on a few typographical errors.
(Important but hardly constructive, formative comment.)

IES:
- 'Guaranteed' essay return time slipped from three weeks to four between the first and

second years of the course. This is unhelpful when one may have to have made
considerable progress with an essay before any feedback has been received on a
previous one.

- Feedback was quite limited - a short paragraph, and mostly negative.
ICwS:

- Some Lecturers did not provide marked papers, just Assessment Sheets, which
reduced the amount of useful feedback. Grading participation was late, which
prevented from applying for PhD opportunities the up-to-date transcript.

Dissertation or major project
Respondents were asked about their understanding of the required standards for their
dissertation, whether they are happy with the planning support received, whether their
supervisor has the skills and subject knowledge to provide adequate support, and whether
their supervisor provides helpful feedback.

The majority of respondents (29 over 54%) said that they were planning their dissertation
or major projects. 14 were currently undertaking dissertation or major projects. Only 1 had
completed.

As noted in tables 5-8, we can notice a slight improvement in the overall results (1%) since
2015 (from 75% in 2015 to 76% in 2016). This continues a positive trend compared to the
low 67% recorded in 2014. This is still lower than the national and local averages. The result
is however more representative of negative feedback from students in the Social Sciences
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The results show that for this particular set of questions IALS and IHR received a higher
number of negative responses: IALS received 18% of positive feedback (10% for LLM in
Advanced Legislative Studies and 6% for LLM in International Corporate Governance,
Financial Regulation and Economic Law), but 45% of negative feedback (30% for LLM in
International and 15% for LLM in Advanced Legislative Studies); IHR recorded a relatively
equal number of negative and positive feedback (36% approved against 35% ,
though the negative results are solely attributed to the MA in Garden and Landscape
History) (from the 35% positive response rate, 11% was for the MA in Garden and
Landscape History). ICWS received 18% approval rate and IES 15%. MRes have received
particularly praised in this area.

Comments include:
- IALS:

- The running of the dissertation has been awful and in most cases stress inducing.
Having received no guidance on what the proposal should contain or be formatted
as, we were informed in a session that we needed to have a proposal ready within a
week. This is no way to treat students, whose main focus at the time was
assessment writing.

- I have received no guidance at all. It was a hit and miss affair to choose a subject
and agree a tutor. The director was very helpful in identifying a well-regarded
supervisor who I look forward to working with, but I have no more information on how
to embark on a dissertation now than I did twelve months ago.

IHR:
- I'm sorry to say we received very little help in choosing/planning our dissertations and

I've largely done my own thing. One slight curiosity in this area has just come to light.
In the middle of this academic year the IHR put in place a system of personal tutors
for all postgraduate students and I was given the impression this was for all matters
other than coursework or research. But some of my colleagues on the course have
recently told me not only have they been given dissertation advice by their personal
tutor but they have also been given to understand the tutorial system was itself
largely set up to give additional support during the dissertation. I'm at a loss what to
believe and I'm afraid this typifies the poor communication we've experienced while
on the course.

ICws:
- It would be helpful if tutors brought the discussion of dissertation into the course

much earlier. I believe it would help stimulate ideas and encourage students to be
more prepared, rather than leaving it to later in the year.

- In past years provision for dissertation guidance was provided late in the year and
only one session had been provided. SAS ICwS have rearranged the timetable to
ensure that direction for the dissertation is received earlier and twice in the year - at
the start and half way through the Spring Term. This year there was a provision for
another expert to discuss dissertation preparation. Unfortunately this was not
progressed however ICwS are implementing a throughout-the-year dissertation
guidance to assist all students.

Organisation and Management
Effective course management is an important part of . SAS students
who are predominantly self-funded are particular alert to the organisational aspects of their
courses. As noted in tables 5-8, SAS results in this area have noted an overall 4% increase
since 2015 (from 69%). While it is barely below national average (by 1%), it also above the
local average (by 1%).
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knowing about outside support would have been invaluable, given the stress this
course has caused for me. Alas the institution did not consider this to be important.

IHR:
- Our VLE had significant problems as did accessing official email accounts. Please

could these teething problems be sorted out BEFORE term starts not three weeks
into term.

- Garden history is not a strength of either the IHR or Senate House library, although
they are both marvellous in their own ways. Fortunately I have access to other
libraries.

- On the library I think key texts should always be available for reference - some of
them were not in the SHL, and many were on loan - if you have 7 students working
on the Masters many times the texts were out on loan, and even unavailable at the
BL (as someone else had them on order).

ICWS:
- Library e-resources are very difficult to access from a distant (f.e. at home). I had to

use my previous university's library access to download required reading.
- despite visiting the library multiple times or help, there was no one who was able to

connect my lap top to the computer, the library's tech guy was always doing
something else or absent. This was disappointing, yet over all the library is excellent
and thankfully borrowing lap tops helped to get around this problem.

- There were problems with connecting to Eduroam (no information about it). I would
love to see more information about the PhD opportunities within the School of
Advanced Study.

- The VLE system is a great idea however some of the links to study references do not
work. The remedy is to contact the Administrator however if you are accessing work
on Sunday you cannot contact anyone. I believe the library is progressing the upload
of more books and articles. This will be very helpful and it would be great if the book
references links etc could be checked to ensure they are viable.

Skills development
Compared to 2015, this area has seen an improvement, an increase of 5% from 68% to
73%. This is still lower than the national or local averages.

Table 15: Comparison of SAS rates per each question asked under the Skills Development Area vs national rates
of each relevant sector

Institution/
Mean Average

Skills
development:
Q16_1_a As a
result of the
course I am

more
confident

about
independent

learning

Skills
development:Q

16_2_a My
confidence to
be innovative

or creative has
developed
during my

course

Skills
development
:Q16_3_a My

research
skills have
developed
during my

course

Skills
development:Q16_4

_a My ability to
communicate
information

effectively to diverse
audiences has

developed during
my course

Skills
development:Q
16_5_a I have

been
encouraged to

think about
what skills I

need to
develop for my

career

Skills
development:Q

16_6_a As a
result of the
course I feel

better prepared
for my future

career

SAS 75% 62% - 87% + 75% 69% - 72%

National 82% 74% 82% 75% 76% 78%

Social
Sciences
(National)

82% 75% 82% 77% 77% 79%

Arts and
Humanities
(National)

81% 76% 82% 74% 71% 70%
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The results are showing a continued increase across the board for the student
representative to be effective, the results being widespread across all the programmes.

Student support services
75% agreed that SAS provided a good induction programme for the course; and 79% that
initial questions about the programme were answered during the first weeks at the School.
This represents a significantly higher result than the last three years. (62% in 2015, 28%
in 2014 and 65% in 2013)

72% of respondents (an increase since 2015 which recorded 68%) agreed having received
sufficient advice and support with their studies; 64% (a decrease from 67% in 2015), that
good advice was available; 74% received effective support with their study skills (e.g. taking
notes, avoiding plagiarism) continuing 2015 positive trend; and 61.54% agreed that the
level of careers support was appropriate for their needs, with an increase of 5% from 2015
which recorded a low 57%.

17 respondents experienced payment issues, including misunderstanding of the recurring

transfers of funds. Comments do not outline ways in which issues were resolved but
highlight issues of communication and delay
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Conclusion and moving forward
The results are showing a complex and uneven experience of SAS students both at School
and institute levels. The noted improvements are not consistent enough to be able to
outweigh the concerns highlighted in areas such as resources (including material available
online and in libraries), assessment/feedback, and promotion of creativity and engagements
as well as specific support. Overall there are clear signs that the content of the courses, the
tutors and their expertise are valued but that students want more access to them.

which may inform
future development strategies and targets for each programme, the School may wish to
address some issues at institutional level, including:

Academic staff time and availability to students;
Improvement of the management and communication of information on the courses
and available services, of the administration and payment of course fees.
Despite increase in results on student representation, the role of student
representative could be strengthened in some areas.
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