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Introduction 
 

The Postgraduate Taught Experience Survey (PTES) collects feedback from taught 

postgraduate taught students across the Higher Education sector about their experiences. 

PTES is the largest sector-wide survey aimed at gaining insight from taught postgraduate 

students about their learning and teaching experience. It is an annual survey that continues 

to grow from strength to strength, with over 84,500 students responding in 2017. As such, it 

provides vital benchmarking for participating HEIs. 

 

The current report provides an overview of the 2017 PTES survey, held between 06 March 

and 16 June 2017, and illustrates changing trends since the 2016 and 2015 surveys in 

particular, and how SAS scores compared to the sector benchmarks.  

 

As the National PTES 2017 report will only be launched on 25th October, a week later after 

the submission of this report to the AQSC, overall findings of the national report cannot be 

included at this stage.  

 

The report does not include feedback on ICLS classes undertaken as part of the inter-

collegial agreement or the programmes managed in conjunction with UoLIA. This report 

should be linked as a direct outcome of the action plan presented at the February 2017 

AQSC meeting. 

 

Approval rate and improvements are highlighted in dark red; while lower satisfaction results 

and areas of concern are highlighted in dark purple. 
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Executive Summary 
 

 Response Rate: 56 students responded to the Student Survey, representing 65% of 

2016-17 SAS student cohort (an increase of 12%, from 57% respondents recorded 

for the 2016 PTES). This continues to be a much higher response rate than the 

national average which recorded 31.8% response rate. 

 

 Overall satisfaction: 93% of SAS respondents were overall satisfied with the quality 

of the course. This represents a significant increase (by 19%) from 74% overall 

satisfaction rate recorded last year. This is also above the national average of 82%. 

 

 55% of respondents chose SAS due to the content of its courses. 

 

 The Quality of Teaching and Learning has increased by 11% from 80% in 2016 

to 91%. 

 

 Engagement continues to increase by 10% from 77% in 2016 to 87%. 

 

 Dissertation (89%) has increased by 13% since 2016. 

 

 Assessment and Feedback (81%) is no longer one of the weakest performing areas 

having increased by 13% since 2016. 

 

 Organisation and management (80%) shows an overall 7% increase since 2016.  

 

 Resources and services has recorded a dramatic 13% increase from 66% 
recorded in 2016 to 79%. 
 

 Skills development continues to improve having recorded a 7% overall increase 
from 73% in 2016 to 80%.  

 

 Providing Information for prospective students continues to be a strong area for 
the School with another 5% increase from 84% in 2016 to 89%. 
 

 Retention: For the first time, the Survey focuses on student retention. 79% of 
respondents had not considered, for any reason, leaving or suspending your 
postgraduate course, which is higher by 1% than the national average (78%). 
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Survey Results  
 

a) Profile of respondents 

 

56 students responded to the Student 

Survey. This represents 65% of the 2016-

17’s student cohort (an increase of 12%, 

from 57% of respondents recorded for the 

2016PTES). This is also once again a 

much higher response rate than the 

national average, which recorded 31.8% 

response rate. 

 

Responses were received from students 

of all institutes offering postgraduate 

taught degrees and MRes. The results 

are a direct correlation between how 

many students on each course have 

responded and the satisfaction rate variations (i.e.: the higher number of students in a 

particular course the more likely the results were swayed to showcase a particular trend).  
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The profile of SAS respondents remains older than the national average. It is 

overwhelmingly female (68%) (lower than 2016 results, which recorded 69% of female 

respondents) and predominantly white (80%) (much higher than in 2016 which recorded 

75%). The proportion of part-time and full-time respondents is fairly even (51% FT, 49% PT).  

 

The respondents were predominantly UK-domiciled, though less than in the previous years: 

2017PTES respondents were 62% from the UK (as opposed to 77% recorded in 2016), 

14.5% from other European Union countries (as opposed to 8% recorded in 2016), 14.5% 

from overseas (same as in 2016). – 9 % did not respond. This is a welcoming increase in EU 

students though not yet at the level recorded in the 2015PTES (18%). 10% of respondents 

disclosed that there had a disability of some sort, the same amount as in the previous year, 

including long-standing illness. 

 

 

Study motivations and aspirations: 

Students were asked to reflect on their motivations for study and reasons for picking their 

particular course: Personal interest continues to be the dominating factor; improvement 

employment prospects increased from the last survey which recorded 12%, and 

Progression to higher qualification went down to 21% from 32 % recorded in 2016. 

 

The content of the courses continues to be the main institutional influence (chosen by 55% 

of respondents) for students to come to SAS, followed by the Overall reputation of institution 

and the Reputation of the chosen subject area/department which both equally secured 12% 

of respondents. 
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Figure 5:  22. I am studying for this qualification at this particular institution 
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and employment prospects,

Location of institution

The content of the course

The way the course is structured or assessed
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It was recommended to me
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The cost of the course compared to other
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Overall reputation of institution

Reputation in chosen subject area / department

Reputation of the course tutors
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b) Overview of the results 

 

93% of SAS students were overall satisfied with the quality of the course (54% 

definitely agree, 39% mostly agree). This represents a significant increase (by 19%) from 

74% overall satisfaction rate recorded last year (47% definitely agree, 26% mostly agree). 

While there has been a small decrease nationally (from 83.2% in 2016 to 82% in 2017), the 

School has not only regained but surpassed its 90% overall satisfaction rate recorded in 

2014. 

 

Table 1 -  Comparison of SAS Overall Satisfaction Rate over 5 years 

PTES 2017 PTES 2016 PTES 2015 PTES 2014 PTES 2013 

93% 74% 78% 90% 81% 

 

Table 2 -  Comparison of SAS Overall Satisfaction Rate vs national rate 

PTES 2017 PTES 2017 Response - 
National 

How does SAS compare 
against the national average? 

PTES 2016 

93% 82% +11% 74% 

 

Table 3 -  Comparison of SAS Overall Satisfaction Rate vs local rate 

PTES 2017 PTES 2017 Response – 
London/Russell 

How does SAS compare 
against the local average? 

PTES 2016 

93% 81% +12% 74% 

 

A significant increase can be noted across the disciplines: 

 

- A 26% increase from 63% recorded in the 2016PTES for the students studying in 

Social Sciences; 

- A 4 % increase from 77% recorded the 2016PTES for the students studying in 

Arts and Humanities. 

 

 

 

 

  

Table 4 -  Comparison of SAS  Overall Satisfaction Rate vs rates per Disciplines 

Area/Disciplines Social Sciences Arts and Humanities 

SAS 89% 81% 

Sector 83% 76% 

London 76% 72% 
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c) Detailed Analysis 

 

Summary 

The PTES survey organises questions around eight different feedback areas: quality of 

teaching and learning, engagement, assessment and feedback, dissertation or major project, 

organisation and management, resources and services and skills development and 

information.  

 

Significant improvements can be seen in all the different areas. The results are all above 

the national and local averages with the exception of the area of Resources and Services 

which is 3% lower than the local average and 6% lower than the national average. 

 

 Table 5: Comparison of Overall Satisfaction rates per areas over three years 

Areas PTES 2017  Comparison with 
2016 

PTES 2016  PTES 2015  PTES 2014  

Quality of teaching 
and learning 

91% 
+11% 80% 83% 93% 

Engagement  87% +10% 77% 75% 86% 

Assessment and 
feedback 

81% 
+13% 68% 69% 67% 

Dissertation or 
major project  

89% 
+13% 76% 75% 67% 

Organisation and 
management 

80% 
+7% 73% 69% 69% 

Resources and 
services  

79% 
+13% 66% 72% 78% 

Skills development  
 

80% 
+7% 73% 68% 73% 

Information 89% +5% 84% 79% N/A 

 

 

 

 

 

Table 6: Comparison of  Overall Satisfaction rates vs local rates 

Areas PTES 2017 PTES 2016 – 
London/Russ

ell 

How does SAS 
compare against 

the local 
average? 

PTES 2016  PTES 2015 

Quality of teaching 
and learning 

91% 81% 9% 80% 83% 

Engagement  87% 77% 10% 77% 75% 

Assessment and 
feedback 

81% 70% 11% 68% 69% 

Dissertation or 
major project  

89% 77% 12% 76% 75% 

Organisation and 
management 

80% 72% 8% 73% 69% 

Resources and 
services  

79% 82% 
-3% 

66% 72% 

Skills development  80% 75% 5% 73% 68% 

Information 89% 84% 5% 84% 79% 
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 Table 7: Comparison of Overall Satisfaction rates vs national rates 

Areas 
SAS PTES 

2017 

PTES 2016 
Response 
- National 

How does SAS 
compare against 

the national 
average? 

SAS 2016 
PTES 

SAS 2015 
PTES 

Quality of teaching 
and learning 

91% 82% 9% 80% 
83% 

Engagement  
87% 79% 8% 77% 75% 

Assessment and 
feedback 

81% 74% 7% 68% 
69% 

Dissertation or major 
project  

89% 78% 11% 76% 
75% 

Organisation and 
management 

80% 74% 6% 73% 
69% 

Resources and 
services  

79% 85% -6% 66% 
72% 

Skills development  
80% 78% 2% 73% 

68% 

Information  89% 85% 4% 84% 79% 
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When the respondents’ results were grouped under relevant disciplines, they produced 

interesting variations of SAS overall results (for example students in the Arts and Humanities 

had a 4% overall satisfaction rate higher than the students in the Social Sciences (which 

closes the gap as last year we recorded a 14% difference).  
 

Table 8: Comparison of Overall Satisfaction rates per areas vs local and national 
rates of each relevant sector 

Areas  
/ mean average 
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Social Sciences 
SAS 

90% 80% 75% 82% 69% 68% 76% 89% 84% 

Social Sciences 
Sector 

83% 79% 75% 78% 75% 85% 79% 83% 85% 

Social Sciences 
London 

82% 78% 71% 76% 73% 82% 76% 82% 84% 

Arts and Humanities 
SAS 

90% 92% 84% 92% 88% 84% 81% 93% 91% 

Arts and Humanities 
Sector 

83% 81% 77% 80% 74% 83% 76% 82% 84% 

Arts and Humanities 
London 

82% 78% 73% 78% 73% 79% 72% 81% 83% 

 

Respondents’ positive comments included in particular the interaction of the students with 

each other as well as how some lecturers were inspiring and able to communicate. Less 

positive comments included assessment approaches, timetabling and communication of 

courses details with students.  
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Quality of teaching and learning 

The overall results on the quality and teaching questions have increased by 11% from 80% 

in 2016 to 91%. This year, the results are much higher from the national rates across the 

board. The average increase rate is from 4% to 20%.  

  

Table 9: Comparison of SAS rates per each question asked under the Quality of Teaching & Learning Area vs 
national rates of each relevant sector 

Institution / 
Mean (average) 

Teaching:
Q2_1_a 
Staff are 
good at 

explaining 
things 

Teaching:Q2_
2_a Staff are 
enthusiastic 
about what 

they are 
teaching 

Teaching:Q2_
3_a The 

course is 
intellectually 
stimulating 

Teaching:Q2_
4_a The 

course has 
enhanced my 

academic 
ability 

Teaching:Q
2_5_a The 
learning 
materials 

provided on 
my course 
are useful 

Teaching:Q2
_6_a There is 

sufficient 
contact time 
to support 
effective 
learning 

Teaching:Q2_
7_a I am 

happy with the 
support for my 

learning I 
receive from 
staff on my 

course 

SAS  95% 96% 96% 91% 87% 84% 86% 

SAS 
2016PTES  

75%  92% 85% 81%  78% 71% 77% 

National 88% 90% 86% 86% 83% 69% 76% 

Social 
Sciences 
(National) 

88% 90% 84% 86% 83% 70% 77% 

Arts and 
Humanities 
(National) 

89% 92% 87% 84% 81% 70% 77% 
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The results show that for this particular area, WI MA in Art History, Curatorship and 

Renaissance Culture had attracted the highest number of positive feedback (20%of overall 

feedback per question (‘Definitely agree). Only the ICWS MA in Understanding and Securing 

Human Rights received a negative response (‘Definitely disagree) for Question: 2.7.a. I am 

happy with the support for my learning I receive from staff on my course. 

 

Comments worth noting include: 

- All the teaching staff have been very approachable while setting a high standard. 

- Communication with the course's staff has turned to be scarce, although every time 

we connect they have been helpful and nice. 

- Overall, I believe the potential of the Institute is literally phenomenal, but not well 

exploited to the advantage of the students.  

- Further contact hours outside of core teaching would be helpful, such as optional 

reading groups. 

- I often felt the course levelled-down to accommodate people that had been accepted 

without any background to the detriment of those of others that wanted to build depth 

and knowledge from an already strong foundation.  

- Learning materials are superb however when the VLE link does not work it is 

cumbersome to get an alternative source. The library was looking at getting more e-

books. It would be great to have the most common texts for each Institute on the e-

book system.  

- Taught sessions have been mainly lectures with little interaction so might be inspiring 

but you don't necessarily learn much 

- The research-led teaching approach provides a stimulating environment as tutors are 

enthusiastic about their subject and also what students have to say. Contact time 

between tutor and student is very flexible. On top of the weekly class time, the 

additional chance to be advised, both formally (arranged meetings) and informally 

(institute lunch/ tea time), provides for a good system of support. 
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Figure 13: Q2.6.a. There is sufficient contact time (face to face and/or 
virtual/online) between staff and students to support effective learning
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LA Pathway 
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Engagement 

The survey examined how well students are encouraged to engage with their learning. 

As noted in Tables 5-8, we can see a continuous increase from the 2016PTES which 

recorded an average of 77% while 2017PTES recorded an 87% satisfaction rate, an 

increase of 10%. Only Q4.4 focusing on workload saw a decrease since last year by 6% 

which is however still above local and national averages. Q4.3, which represented a 

concern last year is no longer an area of concern. The results are more consistent than last 

year.  

 

Table 10: Comparison of SAS rates per each question asked under the Engagement Area vs national rates of 
each relevant sector 

Institution / Mean 
(average) 

Engagement:Q4_1
_a I am 

encouraged to ask 
questions or make 

contributions in 
taught sessions 

Engagement:Q4_2_
a The course has 
created sufficient 

opportunities to 
discuss my work 

with other students 

Engagement:Q
4_3_a My 

course has 
challenged me 
to produce my 

best work 

Engagement:Q
4_4_a The 

workload on 
my course has 

been 
manageable 

Engagement:Q
4_5_a I have 
appropriate 

opportunities 
to give 

feedback on 
my experience 

SAS  89% 81% 93% 84% 89% 

SAS 2016PTES  88% 61% 76% 90% 68% 

National 87% 78% 81% 71% 77% 

Social Sciences 
(National) 

88% 79% 81% 71% 77% 

Arts and Humanities 
(National) 

90% 78% 82% 78% 76% 
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Figure 14:  4.1.a. I am encouraged to ask questions or make contributions in 
taught sessions (face to face and/or online) 
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The results show that for this particular area, the IHR MA in Garden and Landscape History 

(19%) received the highest number of positive feedback (‘definitely agree’). IALS LLM in 

Advanced Legislative Studies (Distance Learning) attracted the highest number of negative 

feedback where present 83% (‘Definitely disagree’).   
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Comments worth noting include  

 As students are mostly part time & very busy with work/commitments it can be 

difficult to get 'face to face' time with each other outside classes. 

 I know the programme tries to create opportunities for students to meet together, but 

it's still hard. More discussion in the classes would probably facilitate more 

opportunities to discuss my work with other students. We made a Facebook group to 

help, but didn't think about it till the end of the year. Maybe suggest something like 

that at the beginning of the year 

 In reality there is no great scope for me to discuss my work with other students. 

One's experience of the course is fairly isolated. 

 Students are not only encouraged to ask questions in taught sessions but also to 

engage actively in academic settings- to improve scholarship- in public lectures, 

symposiums, etc.  The MA students room provides a good environment for 

discussions about our own work as well as after lectures. 

 The assessments seem to fall within a few weeks of each other, making it difficult to 

devote adequate time to produce my best possible works. For multiple assignments, I 

was working until the last hour with little sleep. Perhaps this aspect could be 

improved with more support on time management. 

 The timetable is largely prepared for the full time course which has meant that some 

weeks have had both Module 1 and Module 2 sessions running concurrently.  

 While students are outspokenly encouraged to make contributions and ask 

questions, very often the overall intellectual climate is intimidating rather than 

stimulating. 

 

Assessment and Feedback 

Since 2015, this area was reported as one of the weakest performing areas. However, this 

year, the results are much higher than the national average, except for Q6.4, which focused 

on feedback, where students’ response across the country studying in the Arts and 

Humanities, is slightly higher. The increase rate since last year averages from 2% to 20% 

(see Q6.1). The overall average satisfaction rate for this area is 81% for the School against 

74% across the nation, which is very high. Q6.2 was key to this becoming an area of 

concern last year due to the significant satisfaction drop from 2015 (73%) to 2016 (65%) by 

8%. The 20% increase recorded this year for Q6.2 transforms entirely the direction of this 

area which is no longer a concern. It should be noted, that when the survey was launched, 

not all assessment had been completed. 

 

Table 11: Comparison of SAS rates per each question asked under the Assessment and 
Feedback Area vs national rates of each relevant sector 

Institution/ mean average Assessment:Q6
_1_a The 

criteria used in 
marking have 

been made 
clear in advance 

Assessment:Q6
_2_a 

Assessment 
arrangements 

and marking 
have been fair 

Assessment:Q6
_3_a Feedback 

on my work has 
been prompt 

Assessment:Q6
_4_a Feedback 

on my work has 
been useful 

SAS  85% 82% 77% 79% 

SAS PTES 2016  65% - 65% 75% 68% 

National 77% 75% 69% 75% 

Social Sciences 
(National) 

79% 75% 71% 75% 

Arts and Humanities 
(National) 

76% 78% 72% 82% 
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The results show that for this area, WI (22.47% for MA in Art History, Curatorship and 

Renaissance Culture) shows the highest number of positive responses (‘Definitely agree’); 

while IWCS MA in Understanding and Securing Human Rights (50%) shows having received 

the highest number of negative responses (‘Definitely disagree’). 

 

Comments worth noting include: 

- A written statement on the criteria used for marking should be provided. 

- Criteria for the marked presentation wasn't clear and some of the feedback I have 

received on my written work was not as useful as it could have been.  

- Feedback on essays has been a bit frustrating. The marking makes it clear that there 

is room for improvement, but the written feedback hasn't really explained how to do 

that other than conduct more original research. However, I keep being reminded that 

Master's students aren't expected to do original research. 

- Feedback is ordinarily a mark however if approached the lecturer will take the time to 

explain the mark given. Students need to use their initiative to approach lecturers 

who are ready to be more explicit as required. 

- in some classes within the course the feedback from assignments has been 

completely off the mark and not actionable. the language used by some evaluators 

has had a negative impact on the self-confidence of many students in my cohort. 

- It would be useful to go through different essay examples at the beginning of the 

course to get a better understanding of the quality of writing and how it fits within the 

UK marking system. For myself coming from a country where 75 is an okay mark, it 

is difficult to grasp and understand truly where this stands within the UK marking 

system and what is required to get work over the 75 line. 

- It would have been helpful to have had a copy of the assignments returned with 

constructive comments written in the appropriate places. 

- No written feedback received due to turnitin issues?  
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Figure 19: Q6.4.a. Feedback on my work (written or oral) has 
been useful 

Definitely agree Mostly agree Neither agree nor disagree Mostly disagree Definitely disagree
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Dissertation or major project  

Respondents were asked about their understanding of the required standards for their 

dissertation, whether they are happy with the planning support received, whether their 

supervisor has the skills and subject knowledge to provide adequate support, and whether 

their supervisor provides helpful feedback. 

 

88%(49 respondents) (as opposed to 54% last year) said that they were currently planning, 

undertaking, or have completed, a dissertation or major project as part of your course: 65% 

were planning, 32% were currently undertaking dissertation or major projects, and 2% had 

completed. 

 

Last year, a slight improvement in the overall results (1%) was noted 2015 (from 75% in 

2015 to 76% in 2016). The results for this year shows a significant improvement, having 

reached 89% (an increase of 13%). The results are also higher than the national and local 

averages. The area, in particular because of the dramatic increase in the results for Q10_2 

and 10_4 last years, is no longer an area of concern.  

 

Table 12: Comparison of SAS rates per each question asked under the Dissertation or Major 
Project Area vs national rates of each relevant sector 

Institution  
/mean average 

Dissertation:Q10_
1_a I understand 

the required 
standards for the 

dissertation / 
major project 

Dissertation:Q10_
2_a I am happy 

with the support I 
received for 
planning my 

dissertation / 
major project 

Dissertation:Q10_3_a 
My supervisor has the 

skills and subject 
knowledge to 

adequately support 
my dissertation / 

major project 

Dissertation:Q10
_4_a My 

supervisor 
provides helpful 
feedback on my 

progress 

SAS  90% 88% 89% 87% 

SAS 2016PTES  80% 66% 89% 70% 

National 81% 72% 84% 77% 

Social Sciences 
(National) 

81% 71% 82% 76% 

Arts and Humanities 
(National) 82% 74% 85% 79% 
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Figure 20:  Q10.1.a. I understand the required standards for the 
dissertation / major project 

Definitely agree Mostly agree Neither agree nor disagree

Mostly disagree Not applicable or Too soon to say
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Figure 21: Q10.2.a. I am happy with the support I received for planning 
my dissertation / major project (topic selection, project outline, 

literature search, etc)

Definitely agree Mostly agree Neither agree nor disagree

Mostly disagree Definitely disagree Not applicable or Too soon to say



2017 PTES Report  22 

 

The results show that for this particular area, IHR attracted the highest number of positive 

responses (MA in Garden and Landscape History 22% and MRes in Historical Research 

20%). ICWS MA in Understanding and Securing Human Rights was the only institute which 

attracted negative feedback. 

 

Comments include: 

- Excellent supervision, very helpful and reassuring.   

 I don't think the dissertation has been handled well on my course. My overall 

impression is of instructions being a little vague, especially about the precise 

academic approaches and standards required.  

 I have been particularly grateful for having an external supervisor with expert 

knowledge in my field 

 I have had the opportunity to work with my lecturer who has provided timely and 

informative assistance. I have had assistance with my writing and with the ideas that 

I would like to write about. 

 I would have liked more guidance on what is expected of the dissertation before I 

began. We had one session, but it wasn't enough time to get a good understanding 

of where to begin/ different methods. Especially for people who have never done a 

dissertation before!  

 While my supervisor generally replies promptly to my queries, he does have the 

tendency to go off radar at times. 
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Figure 22: Q10.4.a. My supervisor provides helpful feedback on my 
progress 
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Organisation and Management 

Effective course management is an important part of the student’s experience. SAS students 

who are predominantly self-funded are particular alert to the organisational aspects of their 

courses. SAS results in this area continue to improve from last year’s positive results. A 

dramatic increase in particular for Q12_2 and Q12_4 shows a significant change in 

students’ experience and compensate for the significant drop by 13% (from 85% last year 

to 78% this year) of Q12_1 results. The overall SAS satisfaction rate in this area is 80% 

which is much higher than the national (74%) and local averages (72%). 

 

Table 13: Comparison of SAS rates per each question asked under the Organisation and Management 
Area vs national rates of each relevant sector 

Institution/ mean 
average 

Organisation:
Q12_1_a The 
timetable fits 
well with my 

other 
commitments 

Organisation:Q12_
2_a Any changes 

in the course or 
teaching have 

been 
communicated 

effectively 

Organisation:Q
12_3_a The 

course is well 
organised and 

is running 
smoothly 

Organisation:Q
12_4_a I was 

given 
appropriate 

guidance and 
support when I 

started my 
course 

Organisation:Q
12_5_a I am 

encouraged to 
be involved in 

decisions 
about how my 
course is run 

SAS  78% 86% 85% 87% 62% 

SAS PTES 2016  85% 78% 76% 69% 57% 

National 77% 78% 74% 77% 64% 

Social Sciences 
(National) 

77% 79% 76% 79% 64% 

Arts and 
Humanities 
(National) 

82% 77% 73% 76% 63% 
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Figure 23: Q12.1.a. The timetable fits well with my other commitments  

Definitely agree Mostly agree Neither agree nor disagree Mostly disagree Not applicable
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Figure 24: Q12.4.a. I was given appropriate guidance and support when I 
started my course
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Figure 25: Q12.5.a. I am encouraged to be involved in decisions about how 
my course is run
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The results show that for this particular area, the IHR (=MA in Garden and Landscape 

History (18%) and WI (=MA in Art History, Curatorship and Renaissance Culture (18%) 

share equally the high number of positive responses (‘definitely agree’). ICWS MA in 

Understanding and Securing Human Rights attracted the highest number of negative 

responses (75%) (‘definitely disagree’). 

 

Comments worth noting include: 

- Due to the fact that the institute is quite small (in number of people), communication 

is very effective and prompt. Where there might be confusion, there is always a 

member of staff available on hand to explain the situation. 

- Especially during the first term, some minor activities were arranged (archive skills 

etc..), which have not contributed to the advancement of my knowledge and made 

me lose precious moments of study and research These parts should be either 

removed from the timetable or be reassessed completely. 

- I feel that when I started the course after a considerable time away from academia I 

was not given adequate support, particularly in terms of writing support. 

- Issues with fitting material into allotted time; if more lectures are needed, they should 

be scheduled. Also I find the lectures need to be structured more logically, in that 

they build upon each other. I found that in some cases, the structure of the modules 

seemed as if we were jumping around quite a bit, which could be confusing. 

- My weekly timetable was definitely not well-organised. I had lectures four or five days 

a week, including seminars and conferences, and each of them lasted one or two 

hours. The problem is that lectures were scattered throughout the whole day, often 

with only one empty hour or less in between them, making it difficult to allow enough 

time to concentrate on my research continuously. It would be better to plan the 

timetable so that everything could take place either in the morning or the afternoon, 

leaving at least half a day free to focus on essay writing and coursework.    

- Since this is a fairly new course, some organisational decisions are still being made 

as it develops. There was also some lack of coordination between staff running 

different modules. 

- The VLE is a basic and crucial tool in our education. It was not updated well at all in 

the second term. All in all, I found the support from the course supervisor 

unprofessional and insufficient.  
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Resources and services  

This area has been particularly weak for the School which recorded 72% in 2016 (a further 

decrease by 6% since 2015). However, this year shows an overall significant increase 

across the board (from 66% recorded in 2016 to 79% in 2017), in particular as Q14_4 score 

increased by 24% from 2016PTES. Despite the significant movement in SAS results, the 

results are still below national average. While the area was described as an area of concern 

last year, it has changed in a very positive and steadily way. The improvement programme in 

this area should continue. 

 

Table 14: Comparison of SAS rates per each question asked under the Resources and Services Area vs 
national rates of each relevant sector 

Institution / mean 
average 

Resources:Q14_1_
a The library 

resources and 
services are good 

enough for my 
needs  

Resources:Q14_2_a 
I have been able to 

access general IT 
resources when I 

needed to 

Resources:Q14_3_a I 
have been able to 

access subject 
specific resources 

necessary for my 
studies 

Resources:Q14_4_a 
I am aware of how 

to access the 
support services at 

my institution 

SAS  77% 82% 80% 77% 

SAS 2016 PTES 73% 66% 72% 53%- 

National 85% 88% 85% 80% 

Social Sciences 
(National) 

85% 89% 86% 80% 

Arts and Humanities 
(National) 

83% 87% 83% 79% 
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Figure 26: 14.1.a. The library resources and services are good enough for my needs 
(including physical and online) 

Definitely agree Mostly agree Neither agree nor disagree Mostly disagree Definitely disagree
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Figure 27:  14.2.a. I have been able to access general IT resources (including 
physical and online) when I needed to

Definitely agree Definitely disagree Mostly agree Mostly disagree Neither agree nor disagree Not applicable
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Figure 30: 14.4.a. I am aware of how to access the support services at my 
institution (e.g. health, finance, careers, accommodation) 
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The results show that for this particular area, the WI MA in Art History, Curatorship and 

Renaissance Culture attracted the highest number of positive responses (29.63%) 

(‘Definitely agree’). ICWS MA had attracted the highest number of negative responses (72% 

‘Definitely disagree’). 

 

Analysis of the feedback received for all institute library services will be shown in the 

institutes’ individual programme reports. However, comments worth noting include: 

- As I mainly work from home it would be nice to have more books accessible for loan 

rather than just reference.  

- It would be helpful if the principal books for each weeks reading (ie the 1 or 2 

asterisked items) were available in the library. 

- I am aware of the support services and reached out several times but they were 

totally useless for me. 

- I have found it difficult to access WIFI throughout the year 

- I have had significant problems trying to contact departments within the university. I 

was told twice by the accommodation team that it was too late to extend my halls 

contract. I also had significant difficulty trying to contact the finance department when 

my studentship payments didn't arrive on time.  

- Library books were purchased for students on this course. However, as these are not 

available to borrow they have not been used by students and are a waste of money. 

They should be in Senate House Library instead.  

- Not all books on reading list are available at school but the British Library is an 

excellent alternative.  Disappointed some books at Senate House in poor condition - 

highlighting, pen written comments. 

- Searching for online versions of papers is still quite a hassle. Encore does not always 

work properly, nor does it scan all the available databases. The website of SAS 

library only lists a limited number of available resources. I usually refrain to Google 

Scholar or Books. 

- Some online resources from SAS are difficult to navigate from the Senate House 

library website. Senate House library itself was also hard to navigate. A physical 

library introduction/ tour at the beginning of the course would have been useful rather 

than just a presentation with PowerPoint.  The librarians are extremely helpful and 

the open stacks attitude really encourages thorough research. 

- My challenge is when I complete a search, the item is found as a e-item and then it 

does not open, download, so that access is denied which can be sometime quite 

frustrating.  

- The Library is simply the best environment in the world where to do research, but 

access to e-resources is sometimes clumsy. 
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Figure 31: 16.1.a. As a result of the course I am more confident about independent 
learning

Definitely agree Mostly agree Neither agree nor disagree Mostly disagree

Skills development  

This area continues to improve from the results recorded in the 2016PTES (from 73% 

average satisfaction rate to 80% this year). The results are however inconsistent across the 

area. Where they have increased, they are also higher than the national average. However, 

Q16_4 and Q16_5’s noticeable decrease is difficult to understand because of the 

substantial increase recorded in the previous report and would need to be investigated 

further:  

 

- Q16_4_a recorded a 14% increase last year from 61% in the 2015PTES to 75% in 

the 2016PTES; 

- Q16_5_a recorded a 15% increase last year from 54% in the 2015PTES to 69% in 

the 2016PTES. 

 

Table 15: Comparison of SAS rates per each question asked under the Skills Development Area vs national 
rates of each relevant sector 

Institution/ 
Mean Average 

Skills 
development:
Q16_1_a As a 

result of the 
course I am 

more 
confident 

about 
independent 

learning 

Skills 
development:Q

16_2_a My 
confidence to 
be innovative 

or creative has 
developed 
during my 

course 

Skills 
development
:Q16_3_a My 

research 
skills have 
developed 
during my 

course 

Skills 
development:Q16_

4_a My ability to 
communicate 

information 
effectively to 

diverse audiences 
has developed 

during my course 

Skills 
development:Q

16_5_a I have 
been 

encouraged to 
think about 
what skills I 

need to 
develop for my 

career 

Skills 
development:
Q16_6_a As a 

result of the 
course I feel 

better 
prepared for 

my future 
career 

SAS  86% 79% 93% 74% 62% 84% 

SAS 2016 
PTES 

75% 62% 87% 75% 69% 72% 

National 82% 74% 82% 75% 76% 78% 

Social 
Sciences 
(National) 

82% 75% 82% 77% 78% 79% 

Arts and 
Humanities 
(National) 

81% 77% 82% 74% 72% 70% 

  

LA Pathway 
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Figure 33:  16.4.a. My ability to communicate information effectively to diverse 
audiences has developed during my course
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Figure 32: 16.1.a. As a result of the course I am more confident about 
independent learning
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The results show that for this particular area the WI (MA in Cultural and Intellectual History 

1300-1650 attracted the highest number of positive feedback (33%) (‘definitely agree’). The 

IHR MA in Garden and Landscape History and the ICWS MA in Understanding and Securing 

Human Rights are the only programmes which attracted negative feedback (‘definitely 

disagree’). 

 

Comments worth noting include: 

- Career development not really major part of course but have had advice from 

Careers Advisory Service. 

- Emerging skills development could also be incorporated through additional course 

workshops. For example, big data is a major component of Agenda 2030, so skills 

workshops on data collection and analysis, or GIS training would be really useful and 

could potentially be applied in dissertations which could help students make a 

contribution to the field. 

- For me, much of the course has come together in the second year. I am able to be 

engaged and creative because of the struggles I had in my first year. I am not sure I 

have had many opportunities to communicate to diverse audiences? 

- a little more hands-on help in developing those skills in the beginning would have 

been greatly appreciated, especially before I worked on my first essay. 

- It seemed that career advice and support was tailored to the under 25's and that 

lecturers and support staff didn't have much of a clue how to support anyone over 27 

with a bit of work experience already. 

- My research skills have hugely improved. I have discovered a career path which I 

didn't know possible, and also rediscovered the excitement of learning again. 

- The course is mainly academic and more space could be given to pragmatic talk 

about how to apply this academic knowledge to real work situations in my view. 

- There has been no opportunity to discuss future careers 

- Maybe SAS could do a conference day after the Easter holiday where visiting 

lecturers and home lecturers can assess in a non-official environment students’ 

presentation skills and/or concepts.  

- The constant time pressure and atmosphere (staff and researchers throw around 

names and concepts they acquired knowledge of in many years of studying and 

expect students to be fully aware of at a significantly earlier point in their academic 

careers) strangled any creativity and brought many students’ self-esteem and 

confidence to an all-time low, affecting their actual physical health (and mental 

health) and academic performance. 
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Information (as prospective students) 

This area continues to show an improvement trend since 2015 from 79% to 84% in 2016, 

and 89% this year, surpassing the national averages. The increase is at the same rate as 

last year 5%. 

 

Table 16: Comparison of SAS rates per each question asked under Information  Area vs 
national rates of each relevant sector 

Institution/ mean 
average 

Information:Q23_1_a 
Information for 

prospective students 
was easy to find 

Information:Q23_2_a 
Information for 

prospective students 
was useful 

Information:Q23_3_a 
Information for 

prospective students 
was accurate 

SAS 91% 93% 83% 

SAS 2016PTES- 86% 88%  78% 

Sector 87% 87% 81% 

Social Sciences 
(National) 

87% 88% 82% 

Arts and Humanities 
(National) 

87% 87% 78% 

 

 

 

 

The results show that for this particular area, the WI MA in Art History, Curatorship and 

Renaissance Culture received the highest number of positive feedback (27%) (‘Definitely 

agree’). No programme received any strong negative feedback (‘definitely disagree’). ICWS 

MA in Understanding and Securing Human Rights received 75% of the less positive 

feedback (‘mostly disagree’).  
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Figure 34: Q23.1.a. easy to find 

Definitely agree Mostly agree Neither agree nor disagree Mostly disagree Not applicable
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Comments include: 

- Further details on individual module options would be useful. 

- I did not know that SAS / Institute existed and I have attended the British Museum on 

a plethora of occasions. SAS is the best kept secret in London. It would be great to 

have a little more profile without changing the 'familial' dynamics that makes SAS the 

intellectually stimulating institution that it is. 

- I felt the course was a little oversold in terms of its academic level. 

- I think more could be made of how unique this course is in many aspects. I did 

'stumble across' the course online, and I feel it could be advertised more. 

- In line with my suggestion that such a broad subject area should be broken down into 

different 'sub-courses', it would be helpful if the course literature broke down into sub-

sections too - reflecting how the widely differing student interests would be nurtured. 

- Modules on offer for the 2016-2017 were not made clear to me until I enrolled; I was 

unaware there were no electives on offer. 

- the content of the information was good enough for me, but the layout is not friendly.  

- Website didn't make it clear that most people take two years to complete the course 
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Retention 

For the first time, the Survey focuses on student retention. It is pleasing to see that 79% of 

respondents had not considered, for any reason, leaving or suspending your postgraduate 

course, which is higher by 1% than the national average (78%). Considering the number of 

respondents within each programme, the IALS LLM in Advanced Legislative Studies 

(Distance Learning) was the programme which registered the highest number of students 

that did consider it. 

 

Table 17: Comparison of SAS rates per each question asked vs national 
rates of each relevant sector 

Institution/ mean average Q42 Considered leaving or 
suspending course 

SAS 79% 

Sector - National 78% 

Sector London 79% 

Social Sciences (National) 80% 

Arts and Humanities (National) 74% 
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Figure 35: Q Have you considered, for any reason, leaving or suspending your 
postgraduate course?

Yes No Prefer not to say
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d) Summary  

Top scores (above SAS average) 

 

SAS’ aggregate scores (not institutes’) did not manage to reach its highest score to date, 

98%. Its highest score in this year’s survey was 96% (a 4% increase from the highest score 

recorded in the 2016PTES). 

2017 top scores are realigning with the scores recorded in the 2014PTES survey, and in 

most cases even higher. This is a tribute to the School and Institutes’ action plans. 

 

Considering the Sector benchmarking, some of SAS scores above sector average are 

slightly below SAS average. For example: the most positive score for 'Dissertation: 

Support for planning' was 88% below SAS average, but 15.4% above the Sector 

benchmarking group. Other examples include: 

.  

Table 19: Comparing SAS to the Sector 
benchmark, the most positive statements 
were: 

SAS Sector Difference 

I am happy with the support I received for 
planning my dissertation / major project (n =  40) 

88% 72% 15.4% 

There is sufficient contact time to support 
effective learning (n =  56) 

84% 69% 14.9% 

The workload on my course has been 
manageable (n =  55) 

84% 71% 13.0% 

Staff are
enthusiastic
about what

they are
teaching

The course is
intellectually
stimulating

Staff are good
at explaining

things

My research
skills have
developed
during my

course

Overall, I am
satisfied with
the quality of

the course

The course has
challenged me
to produce my

best work

Information is
useful

Quality of
teaching and

learning

Quality of
teaching and

learning

Quality of
teaching and

learning

Skills
Development

Overview Engagement Motivations

2017 96% 96% 95% 93% 93% 93% 93%

2016 92% 85% 75% 87% 74% 76% 88%

2015 87% 89% 89% 84% 78% 86% 82%

2014 98% 98% 96% 94% 90% 92% 90%
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Fgure 36: 2017 Top Scores Comparison
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It should be noted that Overall results were as high as they have ever been recorded 

within the last four surveys. 

 

Lowest scores (below SAS average) 

Scores below the SAS and national averages are still evident in areas such as 

Organisation, Resources and Services and Skills Development which highlight 

inconsistent interaction and experience with academic staff in particular and still need to be 

addressed.  

 

This is emphasised by the actual Sector benchmarking which shows that the score for 'Skills 

development: Think about career' (62%), is 13.9% below the Sector benchmarking group 

 

Table 20: Comparing SAS to the Sector benchmark, 
the most negative statements were 

SAS Sector Difference 

I have been encouraged to think about what skills I need 
to develop for my career  

62% 76% -13.9% 

The library resources and services are good enough for 
my needs   

77% 85% -8.3% 

I have been able to access general IT resources when I 
needed to  

82% 88% -6.5% 

 

I am encouraged
to be involved in
decisions about
how my course

is run

I have been
encouraged to
think about the
skills I need to
develop for my

career

My ability to
communicate
information

effectively to
diverse

audienceshas
developed
during my

course

Feedback on my
work has been

promt

The library
resources and

services are
good enough for

my needs

I am aware of
how access the

support services
at my institution

The timetable
fits well with my

other
commitments

Organisation and
Management

Skills
Development

Skills
Development

Assessment and
Feedback

Resources and
Services

Resources and
Services

Organisation and
Management

2017 62% 62% 74% 77% 77% 77% 78%

2016 57% 69% 75% 75% 73% 53% 85%

2015 54% 48% 60% 71% 83% 43% 83%

2014 52% 69% 63% 65% 92% 57% 76%
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Figure 37 : 2017 Lowest Scores - Comparison
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SAS did not receive rates as low what was seen in previous years. The lowest rate was 62% 

compared to 53% in 2016. These areas which were of concern in the last two surveys are 

still gradually improving one question at a time. The results for these particular questions are 

still lower than the national average and efforts should continue to improve their 

approval rate. 

 

e) Responses to SAS-specific questions 

PTES provides institutions with the opportunity to include a number of institution-specific 

questions and the results of these are below.  

 

Student representation 

More than half of the respondents (31) felt that staff student committee was an effective 

forum at which to raise issues of concern. Others did not feel that they needed to get 

involved or just did not need it because they did not have any concerns. It is good to see 

that everyone who responded to this area (44 students) stated that their student 

representative was always available when they needed them. In comparison only 25 (same 

as last year) felt that issues of concern were dealt with effectively at Institute or School 

level.  

 

The results are showing a steady satisfaction level rate across the board for the student 

representative to be effective, the results being widespread across all the programmes. 

 

Student support services  

77% (a 2% increase from 2016PTES which recorded 75%) agreed that SAS provided a 

good induction programme for the course and 82% (another 2% increase from 2016PTES 

which recorded 79%) that initial questions about the programme were answered during the 
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Figure 38: 29.4. The level of careers support is appropriate for my needs

Definitely agree Mostly agree Neither agree or disagree Definitely disagree Not applicable

LA Pathway 
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first weeks at the School. This continues the positive trend seen in the last four years. (62% 

in 2015, 28% in 2014 and 65% in 2013)  

 
87% of respondents (an increase from 72% recorded in 2016) agreed having received 
sufficient advice and 77% agreed of having received support with their studies (another 
increase from 64% in 2016) and 46% (a decline from 61.54% recorded in 2016) agreed that 
the level of careers support was appropriate for their needs.  

 
 

20 respondents (3 more than in the last survey) experienced payment issues. Comments 

include:  

 My fees were transferred out of my account earlier than agreed and repeatedly 

creating financial issues. 

 I was not aware that the instalments would be taken automatically, which led to 

issues 

 Payment and communication issues with Registry officers 

 My non-English bank considered the online payment option as unsafe and blocked 

the transfer 

 When I arrived the 30th of September, the staff of the Senate house administration 

office didn't know that I had already paid. 

 Miscalculation of fees.  

 The award of the bursary and reduction in course fees due was not handled well and 

involved me in considerable time trying to sort it out. 

 I was trying to make the payment online, but the payment system did not work well, 

so I had to come to the finance department for it. 

 My bank transfer wasn't recorded properly. 

 I found two different accounts with my name registered. Both with different numbers. 

 There should be a more automatic statement that gives outstanding balance  
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Figure 39: 29.3. I receive effective support with my study skills (e.g. taking notes, 
avoiding plagiarism) 

Definitely agree Mostly agree Neither agree or disagree Definitely disagree Not applicable
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Conclusion and moving forward  
The results are showing a much more positive experience for SAS students, which 

represents a significant departure from last year’s survey results. This year’s respondents 

seemed to have needed more pastoral care from both academic and administrative staff 

than in the past. Issues of pressures and time constraints seemed to have been felt across 

the board. Areas of concern were clearly addressed by the School and Member Institutes 

and the ones that have yet to reach the national or SAS averages, show progress in the right 

direction.  

 

A full report per programme can be made available upon request. 
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