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Introduction

The Postgraduate Taught Experience Survey (PTES) collects feedback from taught-
postgraduate students across the Higher Education sector about their experiences. PTES is
the largest sector-wide survey aimed at gaining insight from taught postgraduate students
about their learning and teaching experience. It is an annual survey. Over 70,000 students
responded in 2019. As such, it provides vital benchmarking for participating HEIs.

The report provides a detailed analysis of the SAS results of the 2019PTES survey which
was held between 1 April and 14 June 2019. It includes analysis benchmarked against past
survey results. Results are shown per institute and discussed per programme, unless this
reveals respondent identities. In this case, the institute/programme results have been
removed. Each Institute will receive detailed results for each of their programmes separately.

The analysis does not include feedback on ICS classes undertaken as part of the inter-
collegial agreement or the programmes managed in conjunction with UoLWorldwide. The
Institute of Commonwealth Studies’ results include the Latin American Pathway.

Approval rate and improvements are highlighted in dark red; while lower satisfaction results
and areas of concern are highlighted in dark purple.
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Executive Summary

Response Rate: 55 students responded to the Student Survey, representing 47% of
2018-19 SAS student cohort (this represents a 21% decrease from the 68%
response rate recorded for the 2018PTES). This however continues to be a much
higher response rate than the national average, which recorded 31.5% response
rate.

Overall satisfaction: 76% (compared to 84% in the previous survey) of SAS
respondents were overall satisfied with the quality of the course. This represents a
further decrease of 8% from the score recorded in the 2018 PTES.

Quality of Teaching and Learning: a further 5% decrease in satisfaction rate from
the results SAS recorded in the 2018PTES from 91% in 2017, to 81% in 2018, and
76% now. The 2019 results have lost their edge over the national and local averages,
this area having become an area of concern.

Engagement has decreased by another 7%, from 87% in 2017 to 78% in 2018 to
71% in 2019, widening the gap with the national average, which recorded 80%.

Assessment and Feedback (76%) Assessment and Feedback (71%) has
decreased by another 5% from 81% since 2017, to 76% in 2018, and has lost its
edge on the national average, which recorded 75%.

Dissertation: The overall satisfaction in this area has decreased significantly by 14%
(from 89% in 2017, 85%in 2018, and 72% in 2019), and is now lower than the
national average, which has remained consistent and recorded again 79%. This is an
area, which the School needs to address.

Organisation and management (63%) shows another 8% decrease since 2018
(71%), and is no longer close to the national average, and represents an area of
concern.

Resources and services remained stable from the score recorded in 2018 (showing
only a 2% decrease); but still a much lower result than the national average, which
recorded 85%. This area therefore remains an area of concern

Skills development recorded another 6% decrease from 80% in 2017 to 73% in
2018 and 67% in 2019, moving further away from the national average (79%). This
area is now an area of concern

Providing Information for prospective students has significantly decreased from
89% recorded in 2017 to 83% in 2018 and 76% in 2019; with a much lower score
than the national average (85%). This area has always been strong but the decrease
is disappointing and will need to be understood.

Retention: Fewer respondents than in the previous survey had not considered
leaving or suspending their course.
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Survey Results

1. General overview
a) Profile of respondents

55 out of 117 SAS PGT students responded to the Student Survey. This represents 47% of
the 2018-19 student
cohort. (Compared to
68% in 2017-18 and
65% in 2016- 2017).
Responses were
received from students
of all institutes offering
postgraduate taught
degrees. Only the
students, who were
enrolled in the MRes in
the History of the Book,
did not take part in the
survey.

The profile of SAS respondents remains older than the national average. It is also
overwhelmingly female (78%) (10% higher than in 2018). SAS respondents were
predominantly white (63%, compared to 65% last year). The proportion of part-time and full-
time respondents also remains fairly even (59% PT, - compared to 47% last year and 41%
FT compared to 53% last year).



SAS2019 PTES Report 5

The respondents were predominantly UK-domiciled
(73% - compared to 63% last year). 6% from other
European Union countries (lower than 10% recorded
in 2018). 21% (compared to 24% recorded last year)
of the respondents were from overseas:

Study motivations and aspirations:
o Motivation for undertaking the course

Students were asked to reflect on their motivations
for study and reasons for picking their particular
course: Personal interest continues to be the
dominating factor (the result being much higher
than the national average), alongside To improve
employment prospects.

Table 1: Study Motivation

Questions/Mean
average

Q21_1 To
enable me
to progress
to a higher

level
qualification
(e.g. PhD)

Q21_2 To
progress in
my current
career path

(i.e. a
professional
qualification)

Q21_3 To
change
my

current
career

Q21_4 To
improve my
employment
prospects

Q21_5 As a
requirement
to enter a
particular
profession

Q21_6 To
meet the

requirements
of my

current job

Q21_7
For

personal
interest

SAS PTES2019 38% 45% 22% 45% 11% 5% 64%
SAS 2018PTES 35% 45% 26% 50% 18% 2% 53%

SAS 2017PTES 50% 32% 20% 41% 7% 7% 61%

Sector 35% 61% 24% 58% 24% 9% 51%

The results on Personal interest can be explained by the respondents’ age (mostly above 56
years old or older).

o Motivation for studying at a particular institution
The content of the courses continues to be the main institutional influence for students to
come to SAS followed by the location of the institution and Overall reputation of the chosen
subject area/department and tutors. While the scores all used to be higher than the national
average, this is no longer the case and we can see some subtle but noticeable shifts such as
the overall Reputation of the Institution or the flexibility of the Delivery of the course.

Table 2 a- Chose this course because

Questions/
Mean

average

Q23_1 Overall
reputation of
institution

Q23_2
Reputation in
chosen subject

area /
department

Q23_3
Reputation of
the course
tutors

Q23_4 It
was

recommend
ed to me

Q23_5 Graduates
from this institution
have good career
and employment

prospects

Q23_6 I have
studied at this
institution
before

SAS
PTES2019

44% 55% 31% 31% 11% 2%

SAS
2018PTES

35% 48% 37% 24% 11% -

SAS
2017PTES

38% 39% 27% 14% 7% 0%

Sector 53% 41% 17% 21% 18% 16%
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Table 2b - Chose this course because

Questions
/Mean
average

Q23_7
Location

of
institutio

n

Q23_8 The
content of
the course

Q23_9 The
way the
course is
structured
or assessed

Q23_10 My
employer
advised or
encouraged
me to do it

Q23_11
Delivery of
the course is

flexible
enough to fit
around my

life

Q23_12
Funding
was

available to
study this
particular
course

Q23_13 The
cost of the
course

compared
to other

institutions

Q23_14 It
is the only
institution
offering
this

course

SAS
PTES2019

47% 60% 24% 2% 25% 16% 13% 33%

SAS
2018PTES

52% 66% 39% - 32% 15% 15% 21%

SAS
2017PTES

38% 61% 18% 2% 34% 11%

Sector 39% 44% 22% 6% 21% 16% 14% 9%

b) Overall Satisfaction
Q19_1_a Overall, I am satisfied with the quality of the course

76% (compared to 84% in the previous survey) of SAS respondents were overall
satisfied with the quality of the course. This represents a further decrease of 8% from
the score recorded in the 2018 PTES.

Table 3 - Comparison of SAS Overall Satisfaction Rate over the years
PTES 2019 PTES 2018 PTES 2017 PTES 2016 PTES 2015 PTES 2014 PTES 2013

76% 84% 93% 74% 78% 90% 81%

It is worth noting that 79% of female respondents were overall satisfied, against 67% of the
male respondents. 79% of white and non-BME respondents were also more satisfied than
their BME counterparts (only 71% were overall satisfied). Students based in the UK (74%)
were overall more satisfied than their counterparts based elsewhere (70%). 81% of full time
students were more satisfied than their part-time counterparts (75%).
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The School’s results are lower than the ones recorded nationally or locally:

Table 4 - Comparison of SAS Overall Satisfaction Rate vs national rate

SAS PTES2019
PTES 2019 –
National Score

How does SAS
compare?

SAS PTES
2018

SAS PTES
2017

SAS PTES
2016

76% 82% -6% 84% 93% 74%

Table 5 - Comparison of SAS Overall Satisfaction Rate vs local rates

SAS PTES2019
PTES 2018 –
Russell Gp

PTES 2018 –
London

Institutions

How does SAS
compare?

SAS PTES
2018

76% 82% 80% -6% 84%

A lower satisfaction rate was given by SAS respondents studying in the Social Sciences,
while respondents studying in the Arts and humanities are closer to the overall average
satisfaction rate.

Table 6 - Comparison of SAS Overall Satisfaction Rate vs rates per Disciplines

Area/Disciplines Social Sciences Arts and Humanities

SAS PTES2019 67% 77%

SAS 2018PTES 91% 93%

SAS 2017 PTES 89% 81%
Sector 83% 83%
Russell Gp 84% 84%

London 81% 82%
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It is worth noting that the overall decrease in satisfaction does not appear to be linked to
strike action.

Respondents were asked to comment on two points, noted below. A selection of answers
have been provided here:

Q20. Please comment on one thing that has been most enjoyable or interesting on your
course:

Being given the freedom to explore topics of my own choice as part of my
assessments has given me confidence in researching my own project.
Being taught by such knowledgeable staff has been the most wonderful experience
of all. I was very sad when it had come to an end.
Course convenors are experts in their areas.
Essay titles not being too prescriptive allowing investigation and research in an
individually selected field.
Everyone was (mostly) caring, supportive and accommodating when approached.
Exposure to the many different kinds of research and methodologies being
undertaken by both tutors and fellow students and being at the heart of academic
excellence.
Finding enjoyable themes relating to my course and my course mates.
I have appreciated the opportunity to learn about research and research methods in
a field that is outside my previous experience and I have found the course to have
stretched me intellectually. I have enjoyed the commitment shown by some members
of the department.
I have immensely enjoyed the quality of knowledge and scope of the course in
general, however some modules were more enjoyable than other.
I have most enjoyed the community atmosphere and relationship we have developed
between students and staff
I love meeting new people who are passionate about their subjects. I especially
enjoyed the internship.
I really enjoyed the seminars - the readings were very interesting and engaging
seminar in which discussion was encouraged.
Looking at beautiful manuscripts
Meeting committed students from a variety of countries.
Opportunities to access different libraries, make connections and view a lot of
manuscripts
Reading about and expressing my views about diverse articles on a weekly basis.
Share views with my classmates
Some lecturers have diverging perspectives that make you think critically
The ability to access research materials at various archives for free.
The community has been so wonderfully supportive. There are so many events
throughout the year where students, staff and readers come together and where
informal exchanges of ideas can take place. In that sense, I believe the course has
been truly unique.
The fact that the lecturers are all very experienced and can answer any questions we
have adequately... and if they can't they always come back with the answer at some
point.
The intellectual challenge and the knowledge exchange with the staff and other
students are great.
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The interplay between class-based discussions and excursions to external venues
The opportunity to give a short presentation relevant to the subject matter of the
seminar.
The opportunity to speak with professionals in our field.
The seminar method of teaching was very interesting and useful.
The course has been a very positive experience for me as a disabled student. I feel
supported by the staff at the school, and am able to complete my program due to the
support of the tutors and school. I feel that the UoL welcomes disabled students and I
am very grateful to the staff and school for this opportunity.

Q21. Please comment on one thing that would most improve your experience of your
course:

"Revamping" and up-dating of reading and teaching materials
Although the variety of the course is good and interesting, more opportunities to
submit work on my chosen period/subject would have been better and helped me
achieve higher grades rather than struggling with writing about topics I did not enjoy
or understand as well.
An actual marking criteria made available at the beginning of the course so that the
objectives are clear.
The VLE access, the handbook and the library are things which could be improved in
my personal view.
Being able to trust the handbook.
Better communication on expectations, support, and organisation from staff.
Better organisation and follow-through from one of the key lecturers
Better structure of the course.
Better time management with regard to library visits and timetable schedules
critical thinking of given topics
Formal 121 catch up tutorial half way through to mentor and check in on progress
Greater clarity on the expectations and marking criteria.
Greater emphasis on in-class discussion, along with appropriate support (as for
some people this would be an additional source of stress).
Guidance on writing essays and the dissertation
Having a fixed class for all the courses, or at least having then in the same building
throughout the academic year to avoid mix ups
Having more detailed explanations about the tasks and more lecture time would
definitely improve my experience.
Help around IT generally
I feel that this course has not been designed for part-time study.
I have found the workload and deadlines very stressful.
Access to e-publications.
Improvement on technical problems with VLE. Often access the wrong
materials/resources under your courses of study.
Improvements in the teaching element of the course. The tutors are all excellent in
their specialist fields but some are better communicators than others and the course
would benefit from some new blood.
Increasing the optional courses to provide a variety of options and accommodate the
different interests of students.
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More assistance with essay planning and academic writing at the very start of the
course would have been beneficial. I was given ample help after failing modules, but
perhaps I wouldn't have done so if I was better prepared at the start of the course??
More coordinating and administrative support
More detailed feedback on the essays, so that students can implement the
suggestions to improve for the next essay.
More emphasis could have been given on the importance of organization of material
for independent study and strategies on how to approach this.
Reading materials required for the course were often not available in the library and
occasionally wrong materials were uploaded to VLE. Untangling this was time-
consuming.
Some classes didn't have much material on VLE and those were the classes I would
have liked to go over the lecture slides in my own time
Some of the teaching staff were very disorganised.
The course has been extremely intense for the first year, the second year will offer
limited engagement. It would be good to spread some of the intensity across the two
year period.
The handbook we received was inconsistent and riddled with errors and needs to be
completely redone.
The overall pastoral care of students could be improved. While we were all assigned
supervisors at the beginning of the year I did not feel entirely comfortable speaking
with mine after our first meeting. I've felt as though the expectations of us as students
has been higher than the level we're currently at, which also makes it hard to speak
with staff on occasion.
updated materials / links that work / guidance on dissertation / course syllabus which
corresponds with that on-line / less focus on politics- which are irrelevant to
developing drafting skills / improved on-line platform
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c) Overall Satisfaction per area

The PTES survey organises questions around eight different feedback areas: quality of
teaching and learning, engagement, assessment and feedback, dissertation or major project,
organisation and management, resources and services and skills development and
information.

This section also gives an insight into the impact other areas explored in the questionnaire
have on the overall student experience.

The results are showing an overall decrease across the board, the areas showing an
average between 1% and 14%. It should be noted that it is not believed that the 2017-18
strike action has had an impact on SAS score as much as it has across the nation; and
some of the decline shown in key measures of course management or organisation,
feedback cannot be attributed to the strike action.

While Dissertation or Major Project seems to have recorded the highest decrease
compared to its previous scores, having almost lost all the gains made since the 2014PTES
survey, it is the Organisation and Management area which is the weakest.

Table 7: Comparison of SAS Overall Satisfaction rates per areas over 5 years

Areas PTES
2019

PTES
2018

Comparison with
2018

PTES
2017

PTES
2016

PTES
2015

PTES
2014

Quality of teaching and
learning 76% 81% -5% 91% 80% 83% 93%

Engagement 71% 78% -7% 87% 77% 75% 86%
Assessment and

feedback
71% 76% -5% 81% 68% 69% 67%

Dissertation or major
project

71% 85% -14% 89% 76% 75% 67%

Organisation and
management 64% 71% -7% 80% 73% 69% 69%

Resources and
services

69% 70% -1% 79% 66% 72% 78%

Skills development 68% 73% -5% 80% 73% 68% 73%

Information 76% 83% -7% 89% 84% 79% N/A
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In comparison with our close counterparts, the scores are disappointing low, in particular in
organisation and management, resources and services and skills development,
reaching -17% of variance.

Table 8: Comparison of SAS Overall Satisfaction rates vs other institutions’ rates

Areas PTES 2019 PTES 2019 –
Russell Gp

How does SAS
compare?

PTES 2019
– London

How does SAS
compare?

SAS
2018PTES

Quality of teaching and
learning 76% 83% -8% 81% -5% 81%

Engagement 71% 80% -9% 78% -7% 78%
Assessment and

feedback 71% 73% -2% 71% 0% 76%

Dissertation or major
project 71% 80% -9% 78% -7% 85%

Organisation and
management 64% 75% -12% 72% -9% 71%

Resources and services 69% 86% -17% 83% -14% 70%
Skills development 68% 78% -11% 76% -8% 73%

Information 76% 85% -9% 83% -7% 83%
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In comparison with the global benchmarks, the results are consolidating the low satisfaction
rate received by the School during the 2019PTES survey. The results do need to be
reviewed closely.

Table 9: Comparison of SAS Overall Satisfaction rates vs national rates

Areas
PTES 2019

PTES 2019
National
Scores

How does
SAS

compare?

SAS 2018
PTES

SAS 2017
PTES

SAS 2016
PTES

Quality of teaching
and learning

76% 83% -7% 81% 91% 80%

Engagement 71% 79% -9% 78% 87% 77%

Assessment and
feedback

71% 75% -4% 76% 81% 68%

Dissertation or major
project

71% 79% -8% 85% 89% 76%

Organisation and
management

64% 74% -11% 71% 80% 73%

Resources and
services

69% 85% -16% 70% 79% 66%

Skills development 68% 79% -11% 73% 80% 73%

Information 76% 85% -9% 83% 89% 84%
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When the respondents’ results are grouped under disciplines, the results are consistently
low compared to the national and London-based institutions.

Table 10: Comparison of SAS Overall Satisfaction rates for Arts and Humanities & Social
Sciences students only

Areas
/ mean average
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t

O
v
er
a
ll
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rm

a
ti

o
n

Arts and Humanities
SAS

75% 69% 68% 72% 63% 73% 65% 77% 70%

Arts and Humanities
Sector

83% 82% 79% 81% 75% 84% 78% 83% 85%

Arts and Humanities
London

83% 81% 77% 79% 74% 82% 75% 82% 83%

Social Sciences
SAS

77% 70% 75% 67% 63% 66% 71% 67% 85%

Social Sciences
Sector

83% 80% 77% 79% 75% 86% 80% 83% 86%

Social Sciences
London

81% 78% 72% 77% 73% 84% 76% 81% 84%
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2. Analysis of findings by area

a) Quality of teaching and learning
A further 5% decrease in satisfaction rate can be noted from the results SAS recorded in
the 2018PTES (from 91% in 2017, to 81% in 2018, and 76% now). The 2019 results have
lost their edge over the national and local averages. While the overall satisfaction rate has
decreased, it is recommend to focus on the three areas which have been in a steady decline
in the past two surveys: Q2_5, 6 and 7.

Table 11: Comparison of SAS rates per each question asked under the Quality of Teaching & Learning Area

Institution /
Mean

(average)

Teaching:
Q2_1_a
Staff are
good at
explainin
g things

Teaching:Q2
_2_a Staff

are
enthusiastic
about what
they are
teaching

Teaching:Q2
_3_a The
course is

intellectually
stimulating

Teaching:Q2
_4_a The
course has
enhanced my
academic
ability

Teaching:Q
2_5_a The
learning
materials
provided
on my

course are
useful

Teaching:Q2
_6_a There is
sufficient

contact time
to support
effective
learning

Teaching:Q2_
7_a I am

happy with
the support

for my
learning I

receive from
staff on my
course

SAS
2019PTES

85% 87% 87% 84% 72% 55% 62%

SAS
2018PTES

85% 92% 90% 84% 74% 69% 74%

SAS
2017PTES

95% 96% 96% 91% 87% 84% 86%

Comparison 0% -5% -3% 0% -2% -14% -12%

National 88% 90% 86% 86% 83% 70% 76%

The following findings at institute’s programme level can be noted:

- Q2_1 the IALS received inconsistent results (50% of the LLM in Drafting Legislation,
Regulation, and Policy (Distance Learning) respondents indicated that they mostly
disagreed), although its in-class course recorded the highest positive result (100% of
respondents definitely agreed) and respondents of LLM in International Corporate
Governance, Financial Regulation and Economic Law also all agreed.

- Q2_2: most programmes received a high satisfaction rate; the only negative
feedback was given by IHR’s respondents, as 10% of the MA in Garden and
Landscape History programme mostly disagreed.

- Q2_3: the IALS received again inconsistent results (50% of the LLM in Drafting
Legislation, Regulation, and Policy (Distance Learning) respondents indicated that
they mostly disagreed), although its in-class course recorded the highest positive
results (100% of respondents definitely agreed) and 80% of respondents of LLM in
International Corporate Governance, Financial Regulation and Economic Law also
agreed. While 75% of the WI’s MA in Cultural and Intellectual History 1300-1650
respondents definitely agreed that their course was intellectually stimulating, it was
the only other programme which received negative feedback (25% mostly disagreed)

- Q2_4: the LLM in Drafting Legislation, Regulation, and Policy (Distance Learning)
continued to affect the overall IALS’ results (25% of the LLM in Drafting Legislation,
Regulation, and Policy (Distance Learning) respondents indicated that they mostly
disagreed), although its in-class course recorded the highest positive results and all
of the respondents of LLM in International Corporate Governance, Financial
Regulation and Economic Law agreed). The score was shared with the WI’s MA in
Cultural and Intellectual History 1300-1650 which also recorded that 25% of its
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respondents definitely disagreed that the course had enhanced their academic
ability.

- Q2_5: Negative feedback was more present in this question: IALS’LLM in Drafting
Legislation, Regulation, and Policy (Distance Learning) saw 50% of its respondents
being equally split between mostly and definitely disagree; the WI’s MA in Cultural
and Intellectual History 1300-1650 also saw 25% of its respondents definitely
disagreeing with the statement, while 20% of the MA in Garden and Landscape
History respondents, 14% of MA in the History of the Book and MA in Understanding
and Securing Human Rights respondents mostly disagreed that their learning
materials provided on their course were useful.

- Q2_6: Negative feedback increases further in this question, as 30% of the
respondents of the LLM in International Corporate Governance, Financial Regulation
and Economic Law, and 29% of the MA in the History of the Book, joined the
IALS’LLM in Drafting Legislation, Regulation, and Policy (Distance Learning) and MA
in Cultural and Intellectual History 1300-1650 respondents and mostly disagreed that
there was sufficient contact time (face to face and/or virtual/online) between staff and
students to support effective learning. This was not helped by the respective 17%
and 33% respondents of the MRes in Historical Research and the MRes in Latin
America who definitely disagreed.

- Q2_7: the LLM in Advanced Legislative Studies (Distance Learning) respondents
continued to be split as 50% were not entirely happy with the support they received.
This was further worsened by 25% of the respondents of the MA in Cultural and
Intellectual History 1300-1650 and 14% of the respondents of the MA in
Understanding and Securing HR who felt the same.
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Some comments have been included below:
20 hours is really not enough time for some classes. In certain classes it was hard to
get through all of the content to and give enough time for real discussion too.
Compared to the amount of instruction I received in undergraduate, we are lacking
about 12.5 hours of instruction. (120 minutes of instruction versus 150 minutes per
week). An increase in teaching time would be beneficial for students and for teachers
in addition to possibly raising SAS's previous scores in engagement.
As I am a part-time student I have very little contact time and therefore do not feel
that I have enough support or interactions with staff or students.
Given the vast scope of the course, it would be good to allow more time either
through additional classes or extended lesson time per class.
Learning materials, outside reading lists, are very limited.
More face to face time would help identify issues earlier and would give staff a
deeper understanding of individual needs of students - I think they underestimate the
effort required to build up this understanding. It is not realistic to expect students
themselves to have identified their own needs (the staff are the experts when it
comes to the course though students have insights into their own experience of it),
nor is it realistic to expect students always to volunteer any needs (where they have
identified them) without determined prompting by staff.
One module was convened by a member of staff who was not based at the university
so we only saw her around 3 times during the entire module. Thus teaching and
learning was not coherent. Would prefer if the learning materials were mostly all
online as the library only has a few copies.
Some of the teaching was good whilst other lectures were not overly engaging.
Although reading was set there was little opportunity to discuss this.
The feedback from professors often comes with observations we didn't know we had
to do...
The amount of support and enthusiasm varies largely from module to module, many
tutors are not from the department itself. The course organisers/tutors in the
department are good.
the course does not use the range of technology such as videoed lectures that is
available on other e-learning LLMs
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The course is disorganised, eg. specific information about the exam is not available
until two months before the exam. The choice of modules is extremely limited.
The course that I am following is not a taught course in the conventional sense - the
teaching deals with research and research methods, so it is difficult to apply some of
the above statements to what we have been doing.
Although we have had very interesting discussions, I have found the course very
lacking in academic content. The assignment has been incredibly disorganised and
vague with no direction.
The research programmes that are available for students clashed every Thursday
with our course so we were unable to access any of them.
The taught element of the course is limited and is unduly compressed into the first
two terms
This question is problematic because there is significant variety between the
lecturers on the course. Some are excellent, providing clear explanations and
sufficient contact time, whilst others are quite poor. I hope there will be opportunities
to explain this in more detail on this questionnaire, but if not, I will contact the
Registry separately about my concerns.
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b) Engagement
Engagement has decreased by a further 7%, from 87% in 2017 to 78% in 2018 to 71% in
2019, widening the gap with the national average, which recorded 80%. With the exception
of Q4_3, where results demonstrate consistency of students’ experience, the overall
satisfaction rate shows a decline between -7% to -13%, making this area, an area of
concern.

Table 12: Comparison of SAS rates per each question asked under the Engagement Area

Institution / Mean
(average)

Engagement:Q4_1
_a I am

encouraged to ask
questions or make
contributions in
taught sessions

Engagement:Q4_2_
a The course has
created sufficient
opportunities to
discuss my work

with other students

Engagement:Q
4_3_a My
course has

challenged me
to produce my
best work

Engagement:Q
4_4_a The
workload on
my course has

been
manageable

Engagement:Q
4_5_a I have
appropriate
opportunities

to give
feedback on

my experience
SAS 2019PTES 80% 64% 83% 67% 59%

SAS 2018PTES 90% 77% 82% 76% 66%
SAS 2017PTES 89% 81% 93% 84% 89%

Comparison -10% -13% 1% -9% -7%
National 88% 79% 82% 71% 78%

While engagement is a known issue with the distance-learning programme, it is not isolated
to IALS’ programme. As noted in the 2018 report, IALS mainly led the decrease because of
the responses received for the LLM in Advanced Legislative Studies (Distance Learning), but
the WI, and in particular, the MA in Cultural and Intellectual History 1300-1650 also attracted
a lower than average satisfaction rate:

- Q4_1: not all institute programmes recorded a low satisfaction rate, and the
differences between the programmes are striking: while the LLM in Advanced
Legislative Studies (Distance Learning) and the WI’s MA in Cultural and Intellectual
History 1300-1650 satisfaction rate was mainly negative (50% disagree), the LLM in
International Corporate Governance, Financial Regulation and Economic Law, the
MA in Garden and Landscape History, the MA in Understanding and Securing
Human Rights and the two MRes recorded the highest positive score (all agreed).
The LLM in Drafting Legislation, Regulation, and Policy was the only programme
which for the first time respondents could not decide (100% neither agreed nor
disagreed).

- Q4_2: Feedback from the other programmes such as the MA in Garden and
Landscape History and MA in the History of the Book and MRes in Latin America
(30% respondents disagreed) is more negative than usual. Additionally, 17% of
respondents of the MRes in Historical Research felt less strongly and mostly
disagreeing that the institute created sufficient opportunities to discuss the work with
others.
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- Q4_3: the responses were stronger than noted in the previous year, in as much as
while the feedback remained consistent overall, the negative responses were more
definitive. The LLM in Advanced Legislative Studies (Distance Learning) and the MA
in Cultural and Intellectual History 1300-1650 recorded the highest negative score
(25% definitely disagree). In comparison, the MA in Understanding and securing
Human Rights recorded the highest score (over 70% definitely agree). In addition,
respondents of the MA in Art History, Curatorship and Renaissance Culture and the
LLM in International Corporate Governance, Financial Regulation and Economic Law
and the LLM in Drafting Legislation, Regulation, and Policy were all satisfied with the
course and its challenging properties.
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- Q4_4: Despite the decreasing satisfaction experience overall, the MRes in Historical
Research is the only programme which secured the highest satisfaction rate (100%
agree) followed closely by LLM in Drafting Legislation, Regulation, and Policy (100%
mostly agree) and the MA in Understanding and Securing Human Rights (86%).

- Q4_5: The LLM in Drafting Legislation, Regulation, and Policy secured the highest
positive score (100% agree), followed by the MA in Art History, Curatorship and
Renaissance Culture (85% agree), the MA in the History of the Book (83% agree)
and LLM in International Corporate Governance, Financial Regulation and Economic
Law (80% agree). But it is not the negative feedback the other programmes received
that had a significant impact overall. It is the lack of definitive answer from the
respondents. In some instances 50% of the respondents were indecisive (LLM in
Drafting Legislation, Regulation, and Policy (Distance Learning), which added to
some high negative scores (including 42% of the respondents of the MA in
Understanding and Securing Human Rights who disagreed that they had appropriate
opportunities to give feedback on my experience, it made it all really difficult for the
School to keep a positive score.

Some comments are detailed below:
As a part-time student who works full-time, I was astonished to find out I had the
same deadlines as full-time students for the first two modules of the course. At the
end it was manageable, but I believe an improvement in this matter is necessary.
As someone no longer in full-time employment I have been able to manage the
workload, but for others in work this has been more difficult. There is an unfortunate
impression that feedback is not encouraged but rather resented.
Feedback can be sometimes an issue on such a small course, as the tutor knows
who is giving the feedback in student-staff meetings, this can make critical feedback
difficult.
Feedback on experience has largely been that shared between students
I believe in a comprehensive course material schedule. However, I have been in a
rigorous MBA programme before and did not have this amount of reading material. I
also believe that 10 weekly reports are excessive. After my fifth submission for both
courses, I simply ran out of steam and am now lagging way behind in both areas.
This heightens my stress levels.
I have not yet had any assessed work despite being enrolled since January 2019
therefore I have no idea if I have been learning or whether my work is to the correct
academic standard. I have not been asked for any feedback so far.
Once the second term is over there is no more interaction with fellow students - it
would be good to have a "share" seminar once a month or once every half term
Opportunities to participate are quite mixed - a lecture style approach giving no
opportunity for questions or comments, and inviting contributions only infrequently
and at points determined by the teacher is appropriate some of the time but is
adopted too much of the time by some staff. There is clearly a concern to get through
the material the teacher has prepared, but more thought is needed about the value of
discussion, including how to draw students into to discussion who are less ready to
contribute. There is also no reason why staff should not encourage feedback more
than they do - it needs to be done in a variety of ways given the variety of
personalities among students, but some group discussion is likely to be helpful and
ought to be encouraging for staff in most cases as they do a good job and deserve to
hear that direct from students.
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The change in the workload on the course was not communicated until the first day
of the course. Before then only the online course of the previous year was available
and it was not communicated that the student output was going to change and
considerably increase.
We were not presented with appropriate opportunities to feedback on modules in the
second term. A survey or such was given during the end of first term but we were
asked to hold it off till we received assignment feedback. The surveys were thus
never filled

c) Assessment and Feedback
The Assessment and Feedback area has decreased by another 5%, from 81% since
2017, to 76% in 2018 and 71% in 2019, and has lost its edge on the national average, which
recorded 75%. The decrease is not comparable to the national average as in the previous
year, as scores for Q6_1 and Q6_2 are much lower than the national average

Despite the 2018-19 action plan, this area remains inconsistent and the results have
decreased more dramatically in Q6_2 and Q6_4 than the results for Q6_1 and Q6_3 have
increased. There is no clear evidence that the scores were as a result of the strikes.

Table 13: Comparison of SAS rates per each question asked under the Assessment and Feedback
Area

Institution/ mean
average

Assessment:Q6_1_a
The criteria used in
marking have been

made clear in
advance

Assessment:Q6_2_a
Assessment

arrangements and
marking have been

fair

Assessment:Q6_3_a
Feedback on my
work has been

prompt

Assessment:Q6_4_a
Feedback on my
work has been

useful

SAS 2019PTES 74% 65% 72% 74%

SAS 2018PTES 69% 79% 70% 87%

SAS 2017PTES 85% 82% 77% 79%

Comparison 5% -14% 2% -13%

National 79% 75% 71% 75%

The following findings at institute’s programme level can be noted:

- Q6_1: all the respondents of the LLM in International Corporate Governance,
Financial Regulation and Economic Law and the LLM in Drafting Legislation,
Regulation, and Policy agreed that their marking criteria had been made clear in
advance. The results were however again brought down because of the lack of
decision from the respondents combined with some significant negative feedback
(MA in Cultural and Intellectual History 1300-1650 and MRes in Latin America - 50%
disagree);
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- Q6_2: The same can be said
for the results in this question
but in more significant way.
More than one programme
recorded 100% neither agree
nor disagree, while other
programmes’ scores varied
between 15% and 50%. Only
16% of the MRes in
Historical Research
respondents and 10% of the
MA in Garden and
Landscape History
respondents disagreed
mostly that their assessment
arrangements and marking
had been fair

- Q6_3: The results of these questions are less consistent with the previous ones as all
of the IALS’ programmes recorded between 80% and 100% satisfaction rate. The
WI’s respondents gave a complete opposite picture however of their experience: the
MA in Art History, Curatorship and Renaissance Culture recorded 80% of overall
satisfaction rate, while only 25% of the respondents of the MA in Cultural and
Intellectual History 1300-1650 were satisfied. The IHR’s programmes shows a more
consistent approach, averaging 80% of overall satisfaction rate, followed by IES’ MA
in the Book, while the ICWS’ programme shows only 29% of respondents who
agreed that their feedback on my work has been prompt.

- Q6_4: As noted in Q6_2, the neutral responses are the ones that affected the overall
satisfaction rate. Some institute programmes such as the LLM in Drafting Legislation,
Regulation, and Policy (Distance Learning) or the MA in Cultural and Intellectual
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History 1300-1650 did have 25% of their respondents who definitely disagreed that
feedback on their work (written or oral) had been useful.

Some comments have been included below:
After positive feedback on unassessed essay, feedback on Module 1 and 2 essays
(both Good Passes), whilst being very detailed, was (1) largely negative in tone and
content (2) discouraging in tone and (3) appearing to be pitched at level of someone
who was already at Masters standard as opposed to someone studying to reach
Masters standard.
As I said before, it was not clear exactly how we should proceed with the tasks,
especially the dissertation proposal. We lack details of all aspects of the task,
structure, etc.
Have had to wait long periods for feedback. Do not always find the feedback useful
and sometimes contradictory to previous conversations with tutors, however there is
not always the opportunity to discuss this with the marker. This varies massively
course by course, some tutors give useful feedback and offer the opportunity to
discuss feedback
I felt that there could have been more regularity when it came to the level of detail
provided in the feedback for my assignments. For one of the tasks (in fact the one for
which I had achieved a lower mark), the feedback was quite vague and it was difficult
to know how to improve going forward.
I have dyslexia, and there appears to be a lot of confusion on what concessions, if
any, should be applied when marking my work. I don't think the second marker is
even aware of my disability.
I have found the feedback very useful and it has stimulated me to think how I can
improve.
I have had a considerable delay in feedback for one essay in particular, but the
feedback has been useful.
Often first and second markers do not agree which is not helpful
It would be beneficial to be able to talk to someone about feedback and completed
assignments. Not being able to do so means there is no way to discuss with
someone how to improve
Often the criteria is not clear and we are not given examples, I understand that this is
a Masters course, however, how will we know what to do if not taught how? The
feedback is often delayed without reasonable explanations.
On a course where numbers are relatively small I don't see the point in maintaining
the pretence of anonymity for students and markers, which gets in the way of
discussion of feedback. On marking, I have been surprised by the amount of
confusion among staff as to what the rules in the student handbook mean - not
helped by changes in the rules during the year.
Results and feedback has been consistently late, e.g. one month late for one piece of
work, 2 weeks for another.
The feedback is given via email from the administrator, not the tutors. Also, feedback
is at times vague and not very constructive. Not able to take feedback and apply to
the next essay since the feedback is so general.
We were given the marking criteria at the beginning of the year in our MA handbook,
but none of that criteria was explained until half way through term 2. As an
international student but being unfamiliar with it was not totally sure what to expect. I
went to my course convenor for clarification instead I felt like she just reiterated all of
the negative feedback I had received. Though my second mark was the same as
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this, the feedback was much kinder and offered solutions as well as pointing out what
I had done wrong.

d) Dissertation or major project
Respondents were asked about their understanding of the required standards for their
dissertation, whether they are satisfied with the planning support received, their supervisor’s
skills and subject knowledge as well as their feedback.

91% of the respondents, as compared to the 88.71% last year, said that they were currently
planning (66%), undertaking (34%), a dissertation or major project as part of your course.

The overall satisfaction in this area has decreased significantly by 14% (from 89% in
2017, to 85% in 2018, and 72% in 2019), and is now lower than the national average, which
has in comparison remained consistent and recorded again 79%. This area is inconsistent
and is now as an area of concern.

Table 14: Comparison of SAS rates per each question asked under the Dissertation or Major
Project Area vs national rates

Institution
/mean average

Dissertation:Q11_
1_a I understand
the required

standards for the
dissertation /
major project

Dissertation:Q11_
2_a I am happy

with the support I
received for
planning my
dissertation /
major project

Dissertation:Q11_3_a
My supervisor has the

skills and subject
knowledge to

adequately support
my dissertation /
major project

Dissertation:Q11
_4_a My

supervisor
provides helpful
feedback on my

progress

SAS 2019PTES 70% 58% 82% 76%

SAS 2018PTES 88% 78% 94% 81%

SAS 2017PTES 90% 88% 89% 87%

Comparison -18% -20% -12% -5%

National 82% 73% 84% 78%

The following findings at institute’s programme level can be noted:
- Q11_1a: The LLM in Advanced Legislative Studies (Distance Learning) recorded a

highest negative score: 50% definitely disagree, followed by the MA in the History of
the Book (17% disagree) and the MA in Garden and Landscape History (30%
disagree), MA in Understanding and Securing Human Rights (20% disagree), and
the MRes in Historical research all recorded (25% disagree). The LLM in Drafting
Legislation, Regulation, and Policy secured the highest positive score (100% mostly
agree), closely followed by the MRes in Latin America (100% - split between 67%
mostly agree and 33% definitely agree).

- Q11_2a: The highest positive score (67% definitely agree) was secured by WI’s MA
in Cultural and Intellectual History 1300-1650. However, the overall results were
significantly affected by the neutral responses, which overall represented 21%.
Combined with some negative feedback reaching 50% of the programme’s
respondents (definitely disagree), which is the case for the LLM in Drafting
Legislation, Regulation, and Policy (Distance Learning), closely followed by the MA in
Cultural and Intellectual History 1300-1650 (33% definitely disagreed) or the MA in
Understanding and Securing Human Rights (50%mostly disagreed).
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- Q11_3: While no one received any negative feedback, the LLM in Advanced
Legislative Studies is this time the only programme which secured the highest
positive score (100% definitely agree). The results across the institutes are too
inconsistent to reach the same score as in the previous year.

- Q11_4: The LLM in Advanced Legislative Studies (Distance Learning) is the only
programme which gained the lowest positive scores (0% agree, 50% neither agree
nor disagree, and 50% definitely disagree). But the results were recovered by the
high satisfaction rate recorded for the LLM in International Corporate Governance,
Financial Regulation and Economic Law (100% mostly agree), as well as the MA in
Cultural and Intellectual History 1300-1650 (100% definitely agree).
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Some comments have been included below:
As a part-time plus student, I have been overlooked at times.
I have found the advice from my supervisor very valuable
I have not yet been allocated a supervisor. I have not found research methods very
useful in preparing me for the dissertation
My supervisor is excellent. However, supervisors are allocated extremely late, i.e.
just 3 months before the deadline. Support for planning sends mixed signals. For
example, one lecturer stated we should be using a structured planning form to help
work out what our research question was going to be, and emphasised the need to
get on with filling out the ethics form, whilst another was quite casual about this. It
was confusing for students, many of whom felt very unsupported in relation to the
dissertation. Dissertation workshops were held very late in the day too - only one so
far and it is already early June. The date for this was very last minute and not part of
the course programme from the start. The whole process of allocating supervisors
was confusing. The whole process was casual and inefficient.
My supervisor was very helpful during a work in a recent progress session although I
have not received feedback for any written work for the dissertation yet.
The supervisors have great knowledge about the subjects surrounding my topic, but
not about the topic itself, which can be challenging for me as a student.
.
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e) Organisation and Management
Organisation and management (63%) shows another 8% decrease since 2018 (71%), and
is no longer close to the national average. Effective course management is an important part
of the student’s experience. This area is however showing another significant drop from
the previous year. In comparison with the previous year and the national average, the results
are demonstrating an uneven experience. While this area should now be considered as an
area of concern, the nature of the responses (mostly neutral or indecisive) makes it difficult
to categorise as such. The issues clearly need to be made, but the lack of definitive negative
scores would make the School want to be cautious in taking too drastic a course of action
based on these results.

In this instance, and considering the respondents’ comments, the results for questions
Q13_2 and Q13_3 seem to be closely linked to the strikes and their impact on the students’
experience. As highlighted in last year’s report, IALS and WI continue to show the lowest
satisfactory results.

Table 14: Comparison of SAS rates per each question asked under the Organisation and Management Area

Institution/ mean
average

Organisation:Q
13_1_a The
timetable fits
well with my

other
commitments

Organisation:Q13_
2_a Any changes
in the course or
teaching have

been
communicated
effectively

Organisation:Q
13_3_a The

course is well
organised and
is running
smoothly

Organisation:Q13_4
_a I was given
appropriate
guidance and
support when I

started my course

Organisation:Q
13_5_a I am

encouraged to
be involved in
decisions

about how my
course is run

SAS 2019PTES 76% 64% 56% 64% 57%

SAS 2018PTES 78% 68% 68% 79% 64%
SAS 2017PTES 78% 86% 85% 87% 62%

Comparison -2% -4% -12% -15% -7%
National 78% 78% 74% 77% 66%

The following findings at institute’s programme level can be noted:

- Q13_1: The results are fairly close to last year. With the exception of 50% of the
respondents of the MA in Cultural and Intellectual History 1300-1650 who mostly
disagreed and 10% of the respondents of the MA in Garden and Landscape History
who definitely disagreed, the decreased score is mainly due to the increase in neutral
responses, demonstrated for example by 75% of the respondents of LLM in Drafting
Legislation, Regulation, and Policy (Distance Learning) or 20% of the respondents of
LLM in International Corporate Governance, Financial Regulation and Economic Law
who neither agreed or disagreed that their timetable fit with their other commitments.

- Q13_2: While the LLM in Drafting Legislation, Regulation, and Policy secured the
highest positive score (100% definitely agree) and the LLM in International Corporate
Governance, Financial Regulation and Economic Law and the MRes in Latin America
secured also secure a high score: 100% agree (split between definitely and mostly),
the LLM in Advanced Legislative Studies (Distance Learning) received the most
negative score (25% definitely disagree), while 50% could not decide, which is really
high. WI, IHR, ICWS and IES also show some negative feedback averaging between
15 and 30%

- Q13_3: the results are mainly due to the neutral positions respondents took when
answering this question. Affecting three quarters of the School’s programmes, the
number of indecisive respondents varied from 16% (in MRes in Historical Research)
to 50% in ICWS and LLM in Drafting Legislation, Regulation, and Policy (Distance
Learning). The last two programmes were also the only ones who received negative
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feedback (25% and 15% of their respective respondents definitely disagreed that the
course is well organised and is running smoothly.)

- Q13_4: the same applies to this question, but more positive feedback has been
received in particular for the LLM in Drafting Legislation, Regulation, and Policy
which secured 100% (definitely agree) or for the MA in Art History, Curatorship and
Renaissance Culture 71% (definitely agree),

- Q13_5: Neutral answers have again impacted on the overall satisfaction rate having
secured the same percentage of responses as the mostly agree option (26%). This is
in particular noticeable with the MA in Understanding and Securing Human Rights
which secured 57% of neutral responses against 43% of mostly agree; the MA in Art
History, Curatorship and Renaissance Culture or the MA in Garden and Landscape
History, which secured the same number (14% and 20% respectively). The most
positive score was secured by the LLM in Drafting Legislation, Regulation, and Policy
as 100% respondents mostly
agreed that they were encouraged
to be involved in decisions about
how their courses were running.

Some comments have been included
below:

A lot of concern has been
expressed about the structure and
planning of the course and hopefully
this will lead to changes.
Again, this varied depending on the
lecturer. Some modules were taught
by quite inexperienced post-grad
students doing PhDs or having
completed them. One was brilliant, one was dreadful - Changes to timings were
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frequently made at the last minute, on the same day, and by Whatsapp. One lecturer
frequently changes meeting times that have been diarised, often at the last minute.
Or fails to respond to emails, asking for a meeting. Their response is that they get so
many emails that things get missed, so they want students to also send a WhatsApp
message to let the lecturer know they have sent them an email. The other lecturers
do not require this kind of follow up, and neither do they change meeting times at the
last minute. Others respond the same day and are efficient and organised. One
lecturer promised a programme of events over the summer but nothing materialised.
This was disappointing. It would be better not to promise it in the first place.
As a part-time student, I have often been overlooked for updates and last minute
changes i.e. lecture changes.
Communications with the relatively small number of students in my year re staffing
and admin issues have not always been as good as they might have been and
because we were not on the taught part of the course there was a sense that we
were out of sight and out of mind. However, these issues have since been
addressed.
Faculty is very supportive of students. Consistently excellent.
I think the guidance and support received has been ok, although there were a few
instances of inconsistencies between information in the course Handbook and
information provided during the course.
I think the timetable is more suited to a full-time student. I find it bewildering and
deeply frustrating to have to complete ten essays per course that will not be marked.
This leaves me very little time to research and develop an effective essay. My first
draft is the most dreadful production of my entire academic life. I am not aware of any
changes in my courses, but trust they would be communicated.
Organisation is generally good though there is a rather bureaucratic attitude to the
rules which is unhelpful - a more user-friendly statement of them in the student
handbook would help everyone. Guidance and support would be improved if an
academic adviser could be in place from the start rather than after a couple of weeks.
Since the seminar ended I have heard nothing from staff members. I asked about
auditing other courses since before I was even a student and have heard nothing
about these courses.
The course is not running smoothly nor well organised. For instance, we were
emailed exam questions late; teaching is sometimes lacklustre/ some lecturers don't
really care about the quality of teaching/ would prefer more teaching time as 2
semesters are not enough for a year’s masters course
There have been some anomalies with the schedule in the spring, but they were
communicated ahead of time and dates moved around appropriately. I would,
however, want the handbook to actually be accurate at the beginning of the year. For
many students, the handbook didn't seem to be very accurate as to dates or to
certain policies which had been changed, but without updating the handbook
When I began my course there were considerable problems with aspects such as
reading lists, availability of references, 'sluggish' return of feedback on written and
some seminar work. This has improved and the input of our student representative
has been very helpful and supportive with this.
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f) Resources and services
Resources and services remained stable since the 2018PTES survey (showing only a 2%
decrease – from 71% in 2018 to 69% in 2019); but still a much lower result than the
national average, which recorded 85%. This area therefore remains an area of concern.

As acknowledged in the last action plan, library resources or access to these resources
remain the main issue of concern. Despite library staff working hard, student inductions and
the redevelopment of the VLE, the student experience continues to be uneven.

Table 15: Comparison of SAS rates per each question asked under the Resources and Services Area

Institution / mean
average

Resources:Q15_1_
a The library
resources and

services are good
enough for my

needs

Resources:Q15_2_a
I have been able to
access general IT
resources when I

needed to

Resources:Q15_3_a I
have been able to
access subject

specific resources
necessary for my

studies

Resources:Q15_4_a
I am aware of how

to access the
support services at

my institution

SAS 2019PTES 76% 75% 67% 59%

SAS 2018 PTES 73% 72% 69% 68%

SAS 2017 PTES 77% 82% 80% 77%

Comparison 3% 3% -2% -9%

National 86% 89% 86% 80%

The following findings at institute’s programme level can be noted:

- Q15_1: Most institutes’ programmes received positive feedback, but the MA in
Garden and Landscape History is the only one where 40% of respondents were
satisfied that their institute’s library resources and services were good enough for
their needs (including physical and online). Negative feedback is present in three
programmes: the LLM in Drafting Legislation, Regulation, and Policy (Distance
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Learning) (25% definitely disagreed), or the MA in the History of the Book and the
MA in Understanding and Securing Human Rights (14% mostly disagreed).

- Q15_2: A fairly similar situation can be seen with this question: again the LLM in
Drafting Legislation, Regulation, and Policy and the MRES in Latin American secured
the highest positive score (100% definitely agree), and the LLM in Drafting
Legislation, Regulation, and Policy (Distance Learning) is the only programme which
received strong negative feedback (25% definitely disagree). Otherwise the other
institute programmes’ respondents were mainly split between mostly agree and
undecided.

- Q15_3: In the same way as described for the Organisation area, the overall scores
have been more affected by the larger number of neutral answers which, in this
instance, equalled the percentage of mostly agree: 27.45%. While the negative
feedback is low, and only mainly received by the LLM in Drafting Legislation,
Regulation, and Policy (Distance Learning) (25% definitely disagree), there was not
enough positive feedback (despite the MRes in Latin America’s score (100%
definitely agree)) to counterbalance the neutral (neither agree nor disagree) response
rate.

- Q15_4: The negative scores (together 21.57% disagree) were in the same range in
this instance as the neutral overall rate (20%), the slightly positive score mostly agree
(23.53%). This is well demonstrated by IALS programmes: while the LLM in Drafting
Legislation, Regulation, and Policy (Distance Learning) recorded the highest number
of respondents (67%) who disagreed that they were aware of how to access the
support services, 100% of the respondents of the LLM in Drafting Legislation,
Regulation, and Policy neither agreed or disagreed, however 100% of the
respondents of the LLM in International Corporate Governance, Financial Regulation
and Economic Law felt more positive on the matter (80% mostly agree, 20%
definitely agree).

Some of the respondents’ comments have been included below:
Finance services are terrible and the staff are kind but overall unhelpful. The UoL
VLE is unhelpful as well, never received a login.
Getting onto the VLE has been difficult in my second year but realise this is more a
University issue than my course tutors, etc., I have loved attending the University
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but feel the library could be so much better even though once again, I realise this is a
work in progress issue but as one who loves library I found the library for my studies
rather lacking.
I emailed Registry on several occasions. They do not fail to email me when it is time
to pay fees but when I request personal support I feel like I am ignored.
I feel the online library materials very disjointed - At my undergrad we used to have
one site we could search for all the library materials we have access to whereas here
we have to search on each individual site such as Jstor etc.
I find the electronic resources (Westlaw and Lexis Nexis) not user-friendly at all.
Searches are deeply frustrating as they take an inordinate amount of time for me to
arrive at any success, if any. I find myself abandoning my searches quite often.
I found that there were often no links to online materials and I spent a long time trying
to find online materials in the handbook - would have been useful if all were by link as
I had real difficulty with working out which password applies to which online resource.
It took a month to get my IT sorted and it was only because I had worked for an IT
company that I knew it was not my kit. That said, Registry did try to get it sorted.
Senate House Library does have limited resources, but more emphasis needs to be
put on online resources. SAS also needs to negotiate on their students' behalf for
better access to other libraries within the Federation. We essentially have no access
to a study space past 5pm or 8pm which likely does not fit with most student
schedules. Most of the Federation has access to our library, but we are not granted
the same courtesy from what I can tell either in terms of access or borrowing
privileges.
Some electronic journals are not available through SAS. I wish that SAS would
subscribe to more electronic journals.
The physical library facilities have been outstanding so far, but I think access to
online publications could be better. The library catalogue does not allow for searches
across journals and books, so I have found myself using the explore sections of other
libraries to find e-journal publications relevant to my studies. Once I found them, I
needed to find out how to get access to them through our own library services, which
could be quite difficult at times!
The support services are excellent but the assessment is very long-winded, it took
five months for me to receive my assistive software.
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g) Skills development
Skills development recorded another 6% decrease from 80% in 2017 to 73% in 2018 and
67% in 2019, moving further away from the national average (79%). The area shows an
uneven student experience as while students expressed that their skills did develop during
their course, they also don’t seem to have gained confidence in the process, indicating a
strong link with the lack of support and encouragement in the matter. Despite the additional
efforts that were made to get the Careers Group on board and staff to push students to
attend and take part in conferences, this area is now an area of concern.

Table 16: Comparison of SAS rates per each question asked under the Skills Development Area

Institution/
Mean Average

Skills
development:
Q17_1_a As a
result of the
course I am

more
confident
about

independent
learning

Skills
development:Q

17_2_a My
confidence to
be innovative
or creative has
developed
during my
course

Skills
development
:Q17_3_a My
research
skills have
developed
during my
course

Skills
development:Q17_
4_a My ability to
communicate
information
effectively to

diverse audiences
has developed

during my course

Skills
development:Q
17_5_a I have

been
encouraged to
think about
what skills I
need to

develop for my
career

Skills
development:
Q17_6_a As a
result of the
course I feel

better
prepared for
my future
career

SAS PTES2019 75% 62% 89% 62% 59% 57%
SAS 2018 PTES 79% 72% 85% 71% 64% 66%

SAS 2017 PTES 86% 79% 93% 74% 62% 84%
Comparison -4% -10% 4% -9% -5% -9%

National 82% 76% 83% 77% 77% 77%

The following findings at institute’s programme level can be noted:

- Q17_1: More neutral responses have again affected the positive position the School
had achieved in the previous year, and therefore balanced the score in a much less
favourable way. For example, half of the respondents of the LLM in Drafting
Legislation, Regulation, and Policy (Distance Learning) neither agreed nor disagreed
that they were more confident about independent learning. It is unfortunate as quite a
few programmes secured very high scores such as the LLM in Drafting Legislation,
Regulation, and Policy (100% definitely agree) or the MA in Cultural and Intellectual
History 1300-1650 (75% definitely agree). The only negative feedback can be noted
with the MRes in Latin American (33% definitely disagree) and the MA in Cultural and
Intellectual History 1300-1650 (25% mostly disagree).

- Q17_2: in this instance, more respondents were unsure as to whether their
confidence to be creative had developed (29% against 25% of definitely agree). This
is true in particular of the MRes in Historical Research, the MA in Understanding and
Securing Human Rights, MA in the History of the Book, LLM in International
Corporate Governance, Financial Regulation and Economic Law and LLM in Drafting
Legislation, Regulation, and Policy (Distance Learning).
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- Q17_3: Strong positive experience have been expressed in this instance: with the
exception of the MRes in Latin America whose only 66% of its respondents agreed
that their research skills have developed during their course, most programmes had
secured 70% and above of satisfaction rate. The LLM in Drafting Legislation,
Regulation, and Policy secured the highest positive score (100% definitely agree).
The only programme which received negative feedback was the MA in Cultural and
Intellectual History 1300-1650, as 25% of their respondents definitely felt differently.

- Q17_4: Similar to Q17_2, the neutral answers have equalled the definitely agree
percentage, affecting the overall satisfaction rate. Despite the high score of the LLM
in Drafting Legislation, Regulation, and Policy (100% definitely agree), the scores are
otherwise interchangeable. The MA in Cultural and Intellectual History 1300-1650
managed to receive only neutral or negative feedback, while other negative feedback
have been attributed to in IES and ILAS ( 29% and 33%.- mostly disagree).

- Q17_5: Scores vary again a lot between the institutes’ programmes, although neutral
scores seem to get in the way of both having a clear representation of the student’s
experience. For example, while the MRes in Historical Research secured 33% of
positive feedback (mostly agree), 67% of its respondents were not sure as to whether
they have been encouraged to think about what skills they needed to develop for
their career. On the other hand, while 43% of the respondents of the MA in Garden
and Landscape History were not sure either, at least another 43% did not feel they
were encouraged and only 14% definitely felt that they were. The LLM in Drafting
Legislation, Regulation, and Policy is the only programme which secured the highest
positive score (100% definitely agree).
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- Q17_6: Neutral responses are again dominating this question, as 31% of the
respondents overall were not sure they felt better prepared for their future career.
The only institute programmes which received negative feedback were the MA in
Cultural and Intellectual History 1300-1650, the MA in Garden and Landscape
History and the MRes in Latin America (50%, 14% and 33% definitely disagree). The
highest score was again received by the LLM in Drafting Legislation, Regulation, and
Policy (100% definitely agree)

Some of the respondents’ comments have been included below:
I enrolled on the course to learn and be stimulated and not with a view to a future
career.
I have more leeway in weekly reports to be innovative and creative in my thinking
and analysis. I cannot say that my research skills have expanded much.
Searches are a nightmare on Westlaw and Nexis Lexis libraries.
I think the securing module was brilliant in equipping us with the skills we need in
our future careers
I would add that whilst most of my comments are positive, they are due to one
particular lecturer who is excellent in terms of these issues. Without this person,
my responses would be very different. If these issues were left to the other key
lecturer, I would be very concerned.
Innovation - often when I have used sources outside the Academy, even where I
have tried to tie the sources to academic sources the response to use of them
has been negative
There is little emphasis on careers for us, which may be due to the diversity of
careers available or being considered. I think we need to have more opportunities
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for presentations within the modules, even if they are unmarked because several
students in our cohort seemed unprepared and unfamiliar with presentations.

This area is also used to calculate the employability of the students who attended the
school’s programme. Compared to the sector, SAS’ results were ranked in the lowest
quarter of institutions sector wide, across gender, ethnic background, nationality or
employment status.

h) Information (as prospective students)
Providing Information for prospective students has significantly decrease from 89%
recorded in 2017 to 83% in 2018 and 76% in 2019; with a much lower score than the
national average (85%). Despite planned efforts as noted in the action report, students still
reported issues with handbooks and online information. This area has always been strong
but the further decrease is disappointing and will need to be understood.

Table 17: Comparison of SAS rates per each question asked under Information Area
Institution/ mean

average
Information:Q24_1_a

Information for
prospective students

was easy to find

Information:Q24_2_a
Information for

prospective students
was useful

Information:Q24_3_a
Information for

prospective students
was accurate

SAS 2019PTES 78% 81% 69%

SAS 2018PTES 90% 87% 72%
SAS 2017PTES 91% 93% 83%

Comparison -12% -6% -3%

National 87% 88% 81%

The following on the institutes’ programmes was noted
Q24_1: With the exception of a few negative responses (MA in Cultural and
Intellectual History 1300-1650 - 25% mostly disagree, MRes in Historical Research –
20% mostly disagree, MA in Garden and Landscape History - 10% definitely
disagree), the significant decrease in satisfaction rate is linked to the increase in
neutral answers. The MA in Art History, Curatorship and Renaissance Culture
received however the highest positive result as 85.71% of its respondents definitely
agreed that the information was easy to find.
Q24_2: The same applies to this question: although only the MA in Garden and
Landscape History received the strongest negative feedback (10% definitely
disagree), 70% agreed that the information had been useful. Most institute
programmes received the same positive feedback, except for the MA in
Understanding and Securing Human Rights and the LLM in International Corporate
Governance, Financial Regulation and Economic Law which received a 100% overall
satisfaction.
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Q24_3: Respondents felt less strongly that the information was accurate. For
example, 75% of the MA in Cultural and Intellectual History 1300-1650 respondents
could not agree or disagree, but
25% definitely disagreed; 43%
of the MA in the History of the
Book respondents could not
decide either, but 57% did
agree. It is worth noting that the
LLM in Drafting Legislation,
Regulation, and Policy received
the highest positive score
(100% definitely agree).

Some of the respondents’ comments
have been included below:

I would like the reputation of the course to be expanded. Many people have not
heard of the course which may affect career prospects.
It could benefit from being more widely publicised. When I first was searching for
such a course, it did not come up on Google.
It would be nice if the previous year's handbook was available online to students so
that they had a better idea of the course.
My decision to study was made following an invitation to attend an informal interview
with the then course director, whose encouragement and enthusiasm was
compelling.
Recently, the course has lost some of the flexibility that initially attracted me to it.
The course content was the same but the students' assessed written and
unassessed presentation work was far in excess of the online version. I understand
that the presentation work has been considerably reduced in the following year.
The handbook provided for our course was often obscure, especially in terms of a
style guide and examples provided gave multiple types of style rather than a set of
rules to follow.
The handbook was not available until after the beginning of the course and some
parts were not accurate. The information on referencing was over-detailed and
caused confusion.
The handbook was out of date, and wasn't supplied with correct details until half way
through the first term.
The information on optional course elements was misleading - I had to choose two
options out of only three available, which is not much of a choice. The information
could also be more open in discussing what the course does not (or may not) cover -
I suspect it is written more with a view to advertising the course than as a frank
dialogue with people who might be considering whether it is right for them.
The information on the course was very elaborate and useful, but I think the
information should have been less ambiguous regarding the optional modules.
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i) Retention
Fewer respondents than in the previous survey had not considered leaving or suspending
their course. The satisfaction rate is decreasing for the second year in a row.
As reported in the last report, the IALS and WI continued their trend and were the institutes,
which showcased the highest rate of dissatisfaction in this area. There is no national
benchmark this year, as not all the HEIs asked the question.

Table 17: Comparison of SAS rates
Institution/ mean average Q57 Considered leaving or

suspending course [No]
SAS 2019PTES 67%

SAS 2018 PTES 72%
SAS 2017PTES 79%

Comparison -5%

Comments made by respondents who said yes included the following:
Difficulty balancing study and other commitments
Family, health or personal problems
Financial difficulties
I might have chosen the wrong institution
The course is not what I expected
There is not enough support for my learning
There is too much work

It may be worth noting that 24% of the respondents who did consider leaving or suspending
their course were female, 5%had declared their disability, 22% were of white ethic
background, and 9% (the highest %) were 56 years old or older.
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4. Responses to SAS-specific questions
PTES provides institutions with the opportunity to include a number of institution-specific
questions and the results of these are below.

a) Student representation
Less than half of the respondents (19) (compared to 35 in the previous survey) felt
that staff student committee was an effective forum at which to raise issues of
concern. (the same as in the last report)
37 respondents (compared to 50 last year) indicated that their student
representative was always available when they needed them.
30 respondents (compared to 35 last year) felt that issues of concern were dealt
with effectively at Institute or School level.

Some of the comments made by the respondents are noted below:
- Can be slow to implement, but most problems are at least recognised.
- I feel any changes are too slow to impact my studies
- I have had emails go unanswered from Registry. In terms of the School they reply to

emails but have been slow in telling me the deadlines for my course (part-time) which
is slightly frustrating.

- I think they are mostly taken on board and attended to, but we have raised our
concerns with this plagiarism software issue individually and through our student
representative but have yet to see any changes.

- Some feedback by the student representative seems to be heard, other feedback is
dismissed

- They are being dealt with. It remains to be seen what changes are made.
- Not sure who this is.
- Being part of a more senior student base, I didn’t feel it was as necessary as perhaps

younger students but I am sure it was effective.
- I am not aware that any changes have been made as a result of the feedback given

at that committee by our student rep.
- I have never used them
- I have not adequately interacted with this committee.
- It seems to function reasonably well.
- Mostly, sometimes difficult to give critical feedback when tutors are present at the

meeting and the classes are so small, even if anonymous feedback is given.

b) Student support services
75% of the respondents agreed that SAS provided a good induction programme for
the course (2% lower than in 2018PTES which recorded 77%) and
77% of the respondents (same as last year) agreed that initial questions about the
programme were answered during the first weeks at the School.
69% of the respondents agreed having received sufficient advice (10% less than in
2018, 79% - another decrease from the 8% recorded last year than in 2017, which
recorded 87%);
72% of the respondents agreed of having received effective support with their studies
(6% more than recorded in 2018- 66%),
62% agreed that the level of careers support was appropriate for their needs (20%
higher than recorded in 2018 – 40%).



SAS2019 PTES Report 46

Conclusion
The overall student satisfaction rate has decreased again and it is disappointing. While
Teaching remains a far more influential factor in the student experience nationally, because
the School PGT cohort continues to have its unique profile. The fit of student motivations to
their course has been critical and does need to be nurtured throughout the duration of the
course. However, it should be noted that, in most cases, the decrease in satisfaction rate
was a result of undecidedness of the part of the respondents. While it affected the results at
all levels, it is difficult for the School to decide how to act upon them.
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